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PREFACE 
Visits to homes of pupils enrolled in homemaking classes in Dunjee 
High School convinced the writer that the physical aspects of housing 
would contri bute to the advancement of Negro people. Observation in-
dicated that there was little carry-over i nto the homes of what was 
taught in homemaking classes. The desire to teach home improvement so 
that the teaching would function i n daily living led to this study. 
The writer wishes to express sincerest appreciation to her major 
adviser, Mi ss Rowan Elliff, Associate Professor of Home Economics Edu-
cation, Oklahoma Agricultural and Mechanical College for advice, guid-
ance, critical analysis and encourageme~t. 
Appreciati on is also extended to Dr . Millie V. Pearson, Head of Home 
Economics Education, Oklahoma Agricultural and Mechanical College for 
consultation, careful reading and constructive suggestions. Likewise, 
special thanks are due to Miss Lenouliah Gandy, State Supervisor of Home 
Economics Education for Negro schools for her penetrating insight and 
special help in preparing this study. 
Most especially does the writer wish to express appreciation to the 
sixtv high school girls who participated in the study and to personal and 
professional friends who provided both encouragement and helpful criti-
cism: Mr . and Mrs. Joe S. Johnson who have been like a mother and father, 
Mr. A. M. Tompkins, principal of Dunjee High School, George B. Cox, Su-
perintendent of School and especially to her friend, Fred C. Davis, 
Dunjee Junior High School Principal. 
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CHAPTER I 
EDUCATION AS AN ON-GOING PROCESS 
Education should prepare individuals for life in a shared society 
that :ts based upon the democratic ideal of optimum human development. 
Since the school is the only social organization which has for its sole 
responsibility the training of citizens, its first concern should be 
tlJ_e development of individuals who will promote and perpetuate the type 
of society desired. 
It is an axiomatic conclusion, that schools should be organized 
for the purpose of educating people in the art of living and that home-
m~king education should be concerned with its relationship to education 
! 
as a whole. Homemaking education should strive to develop well-rounded 
personalities who live together in satisfying human relationships with 
the dignity that is characteristic of citizens in a democracy. 
Since one of its major aims is to prepare pupils for personal, 
home, and family living in a democratic society, homemaking education 
' 
should capitalize on the frequent opportunities that arise to enrich 
the total program by including individuals, classes, the entire school, 
and the community in planning, using, and evaluating its contributions 
to the major concerns and aims of citizens in a democracy. 
Spafford1 voices the opinion of many people who are concerned 
with the total school program and with homemaking particularly. She 
1 Spaffordy Ivol, F'u11dal1J&Ej;als of Teachj_ng Home Economics, p. 16. 
2 
says that: "Democracy today is seen as a way of living together in all 
relationships of life, the home, the world of work a.swell as the state." 
According to this point of view, homemaking education should seek to 
proifide experiences that the individual can carry over into the home 
and thus contribute to a more satisfying personal ]4fe as a member in 
the social, civic, and economic world. 
Homemaking education has as its purpose the provision of experiences 
in the basic aspects of living to enable the pupil to develop the skill, 
insight, and self-direction which are necessary for resourceful and 
constructive livingo It strives to help people think reflectively be-
cause only through reflective thought are individuals able to solve per ... 
sonal, family and group problems. Through thinking, persons learn to 
be resourceful and critical in attacking and solving problems. Home-
making education has an important part to play in the home and community, 
and it attempts to reach all persons who can profit from the school 
program. 
Such education can be an on-going process if it provides continu-
ous education during school life and after formal schooling is completed. 
The homemaking teacher, therefore, should help pupils to apply both the 
knowledge and the skills acquired in the class room in solving personal 
and home problems. One of the most effective ways by 'Which learning 
can be extended into the home is by encouraging home experiences which 
are outgrowths of homemaking classes. Such experiences further interest 
in pupils and enable them to develop their abilities through initiative 
i 
into the creative effort that comes from planning and using what they 
h.ave learned. 
3 
Hatcher and Andrews2 agree ~ith this point or view. They believe 
that: "The value of home experience is indicated in the far-reaching 
I 
\influence exerted upon pupils, the family sphere., and the community in 
i 
which they function." 
\ To build effective programs that carry over into the homes, the 
I 
~omemaking teacher must have the cooperation or students and parents in 
setting goals and providing activities that help to achieve them. This 
requires careful organization and assumes the need for evaluating the 
effectiveness of teaching. In order to do this, the teacher must be 
alert to the needs, interests and abilities of pupils as they work to-
'1 
ward the achievement of goals, if rich and satisfying consequences are 
I 
to result. 
Experience leads one to believe that all pupils are, or should be, 
concerned with how to live. It is important for the homemaking teacher 
to know the extent to which her teaching is carrying over into the lives 
I 
and homes of pupils. She is then in a better position to contribute to 
the all round development and guidance or her pupils. 
Studies have shown that good teaching will carry·over into the 
ho~es. From evidence secured in these studies, one must conclude that 
1 
th~ most important characteristic of a homemaking curriculum is that it 
be\ realistic in all its phases. Homemaking education should be an in-
tegral part- of education as a whole. It should strive to promote learn-
ing for the individual--pbysieally, mentally, emotionally and socially. 
Homemaking education cannot be set off from the rest of the school pro-
gram, but must be integrated with every-day experiences in the school, 
2 Hatcher and Andrews, The Teaching of Homemaking, p. 258. 
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i 
the home and the commttnity in order that pupils may develop to their 
ff1lest capacity. In this way, a home experience program will grow out 
I or the total homemaking program. 
' Homemaking teachers, therefore, can help pupils in their daily liv-
I ing, by encouraging them to practice in their o;..m home and their daily 
i 
life what they learn in class. It is the duty of \he homemaking teacher, 
to guide her pupils, to se~ t~at they improve their homes by making them 
more attractive, convenient and comfortable so that they may find in-
creasing satisfaction in their personal and home life. 
It is likewise the teacher's responsibility to help each girl de-
' 
v~lop knowledge of the art principles and apply them in improving her 
hbme so that home life becomes a.n increasing source of satisfaction to 
her and to her family members. The teacher should help the pupil to 
~come increasingly efficient in the use of good hom~ma.king practices 
I 
i 
and to develop a sense of values which enable her to recognize and de-
1 
sire 13atisfying home life. When a teacher plans with her pupils and 
helps them become aware of their needs they will have an incentive to 
do something about their situation. The alert homemaking teacher thus 
provides learning situations in the class room that stimulate a desire 
to carry such experiences into the home. 
When pupils are given the opportunity to plan for improving their 
hpme conditions in class, they gain rich learning experiences. They are 
! . 
given the privilege of judging values and working independently; they 
derive increasing satisfaction and ability to judge and they make de-
cisions and act upon them in light of the best available information. 
' 
This means that home experiences should b.sgin with the life experiences 
I 
of the pupils. Before the total homemaking program or home experiences 
I 
5 
can be decided upon for the individual pupil, his background, experie!{ces, 
i 
needs and interests already present should be ascertained as adequately as 
possiblee 
It is important for the teacher to guide pupils in setting goals 
thrY need to attain and to use a variety of good teaching methods. She 
should make use of resources which are common to the environment of 
I 
p~pils. She should be sensitive to significant situations that arise 
I 
which are very important in guiding her pupils to improve their homes. 
Reasons for Making the Study 
This study grew out of the desire to ascertain the carry-over value 
of homemaking training into the homes of pup::i.ls enrolled in homemaking 
I 
classes in the Dunjee High School and to find evidences of pupil growth 
in light of their vocational training in homemaking. The writer's con-
cern gave rise to the following questions: 
1. Can basic principles of home improvement be taught in homemak-
ing classes? 
2. What opportunities are there for capitalizing on home improve-
ment programs in the homemaking classes? 
3. Can home improvement be made in the homes in which these girls 
live? 
4o Will learning continue after the actual teaching of a unit is 
completed? 
5. What. are the evidences of the carry-over in the teaching of 
·homemaking and can they be located? 
Observation and experience in teaching Homemaking in the Dunjee 
High School two years and visits made to girl's homes indicated that 
homemaking training was not being extended sufficiently into the homes 
of p~pils en~olled in homemaking classeso The writer recognized that 
there is an increasing necessity for giving pupils experience in handling 
6 
concrete situations that have value and can oo 2.pp1ied in improving homes. 
Her conception of her work as a vocation:2J, homemak:lng teacher, made it 
:Lrp.perative that she work with families within the~ Dunjee High School Com-
1 
munity in improving their homes. Such a concept assumed a need for pupil.,. 
teacher-parent planning in setting specific goals and deYising activities 
for improving home situations through applications in problems that could 
be iwrked out in homemaking classes. 
In solving successfully problems concerned with hom.e improvement 
it was necessary to plan teaching units in order to determine which goals 
might be attained through class experience and those which required, in 
addition, experience in assuming home responsibilitieso It was believed 
that if pupils are working day after day in school with problems related 
to personal needs in their homes and far11ilies, it would be natural for 
them to want to apply what they learned in class to actual home problems. 
n is the teacher!s job to carefully guide, and relate her woPk to real 
life situations, and thus lead pupils to :cealize their needs and make 
effort to secure cooperation from family members in leat"ning about and 
making needed home improvements. 
When the homemaking teacher has a thorough knowledge of the home 
conditions of her pupils,~ and only then., can she plan classes and guide 
learning experiences so that school work can be continued in the home. 
Due to the fact that. emrirornnent plays an important role in the life of 
individuals in governing their behavior patterns, the writer felt that 
it was necessary to know something of the extent of the community in 
which she proposed to produce a carry-over of her teaching in the area 
of home improvement. 
7 
Th~ Communi tx 
The Dunjee High School community is located fourteen mile~ east of 
Oklahoma City, on Twenty-third Boulevard. Its boundaries border four 
neighboring small towns, namely: Jones, Spencer, Nacoma Park, and 
Choctaw, Oklahoma. This territory includes an area that is five miles 
wide and six miles long. The population, according to the last census 
was 9,500. 
The Dunjee School district includes several communities. The most 
heavily populated ones being Green Pastures and Parker's Heights where 
the school is located. other small communiti.es are Coconut Grove, Hicks 
Addition, Liberty Addition, Lakeside Drive and New Chance City. The 
community is served by several neighborhood grocery stores, churches, 
taverns and one theater. Since World War II, these communities have 
developed rapidly. The school has grown from a two room school with 
I 
two teachers to a large and beautiful plant with a faculty of twenty-
five, and an enrollment of 700. 
The students are transported to school each day by ten school bus-
es. The community is constantly growing because of convenient trans-
portation to near-by jobs at Tinker Field Air Base, located approximat-
ely seven miles from the community, and because of good employment of 
all kinds in Oklahoma City as well as the relatively low cost of property. 
There has been a rapid influx in population. Many families 
have moved to the community and have built homes that were not carefully 
constructed, and are sufficient only until the family income allows them 
to ma.ke further improvements. 
The lill'iter desired to arouse the interest of family members in im-
proving their homes ~J putting forth a little effort and time rather than 
by spending money lavishly. She believed that careful planning helps them 
8 
to see the need for improving their homes. In accomplishing this purpose, 
~he worked closely with the home and school and endeavored to base teach-
ing procedures on home situations. Thus, it was necessary not only to 
pecome acquainted with girls and their irri..media:te personal needs and de-
sires but to have an ux1derstanding of inter·-family relationships and home 
bonditions if ma]dmum carry-over was obtained. 
Related Studies 
The writer is not the only one who has been interested in improving 
the quality of Negro homes. 'l'here have been a number of homemakj.ng 
teachers who have had problems concerning the home conditions of Negro 
families similar to the one presented here. 
In 1940, Ballard I s3 study was made for the purpose of finding how 
family economic standards and housing conditions should be used as a 
basis for teaching homemaking to girlso The problem was concerned with 
the economic status of the families, their housing conditions and the 
standards that should be used in teaching homemaldngo 
Miss Ballard surveyed the daily living conditions of families, the 
money income and how they supplemented the income with produce, as well 
as the living situation in regard to the condition and size of the house. 
She recommended a program which would provide experiences based on the 
living standards of the girls in regard to home equipment and home con-
ditions. In light of her findings she proposed a course of study for 
I 
use in the homemaking classes of Washington High School, Luther, Oklahoma. 
3 Ballard, Clara E., ~ for Teaching Home Eco119mics !Q Negro 
Girls, }la§..1:µngton Higll School, Luther, ~ (Master's thesis, 
Cqlorado State College of' Agriculture and Mechanics Arts, August, 
1941.) 
9 
Hali'~, in her study of ''The Living Conditions of Negro Families in 
Choctaw County., Oklahoma, 11 selected homes and rated them on a five point 
scale as very good, good, fair, poor and very pooro This study was made 
on a high school level and it showed that the living conditions of the 
families affected the courses which were taught. After a critical 
analysis of the living conditions of the families studied, a suggested 
program was recommended" 
A special report by Black made a careful analysis of the homemaking 
departments in high schools of the state of Oklahoma and showed the pro-
gress schools.had made during the period from 1918 to 1939. Black 
voiced the conclusion that: 
There is a great outlook for future development of homemaking 
for Negro students in the State of Oklahoma. State officials 
have become conscious of needs and interests of Negro students 
in the state and are giving them an opportunity to share the 
same advantages enjoyed by white students, that is, Negro 
homemaking centers are required to maintain the same standards 
for approval for reimbursement as-white centers; teachers are 
required to have the same qualifications, and the standards 
for housing equipment, library facilities and professional 
growth are the same for both races.5 
A master's study by Shaw, dealing with the living conditions of 
the girls in the sixth, seventh and eighth grades of Roosevelt Ward 
School near Phoenix, Arizona was made for the purpose of preparing a 
program that might help to raise their standards of living, to become 
more desirable members of the family and to be better contributors to 
4 Hall, Elizabeth, ~ 1_,iving Conditions of Negro Families in 
Choctaw ~o~, R'l!fil2, Oklahoma. (Special report, Master of Science, 
Colorado State College of .Agriculture and Mechanics Arts, July, 1941). 
5 Black, Zella Justina, p~velopment fo~ Homemaking .in the High 
~,1~ .fQ.r _Qg_lgr_e,g Students ill Q.lsbahoma. (Special report, Colorado 
State College of Agriculture and Mechanics Arts, .August, 1941). P. 73. 
10 
,community life as well as well trained future homemakers. Shaw concluded: 
I 
No matter in what field of human endeavor people may be engaged, 
good family life is basic. Since the school must operate in 
cooperation with all agencies of society, it is vitally important 
that the curriculum be so enriched as to give ~he students social-
ized experience in the field of family living. 
As a result of the findings in this study recommendations for a well 
rounded course in family living were made. The purposes of' such a course 
are found in a special report made by Anderson. These, as stated, were: 
(1) To provide a basis for improving homes. 
(2) To indicate changes t.hat could be made to improve the present 
situation and 
(3) to give a broader outlook on the possibilities for improve-
ment of physical living conditions and thus to help families 
to see the need for using effectively what facilities they 
have.7 
A's a result of her study definite improvements were made in the five homes 
which, in turn, stimulated others in the Langston community to make im-
provements. Anderson suggested that the five homes studied might be-
come a nucleus around which further improvements might be planned. She 
further recommended that Home Economics teachers stress home improvement 
in homemaking classes. 
In 1951, Rosella Barr8 made a study designed to determine the needs, 
interests and attitudes of 36 girls, 17 boys and their mothers with 
reference to homemaking activities as a basis for extending the homemaking 
6 Shaw, Thelma Favor, The J,iving Conditions of the Girls in the Sixth, 
Seventh~ Eighth Grades Qf Roosevelt Ward School. (Master 1 s Thesis, 
Arizona State College, at Tempe, 1948). P. 2. 
? Anderson, Neonetta, Il'lll?!:2.YJ.Jlg the Physical Livin_g Conditions ig 
Five ~~~ted Negr.52 Homes, (Special Report, Oklahoma Agricultural and 
Mechanical College, Stillwater, Oklahoma, May, 1951). P. 5, 
8 Barr, Rosella, ~_g Acti vi ties of ~ _Pupils in·· Dunbar High 
~' Broken ~Y, Oklahoma., (l,il:Crster' s thesis., Hampton Institute, 
Hampton, Virginia, 1951)0 
IJ)rogram ftJ.rther into the homes of' the girls and boys in the Dunbar High 
School, Broken Bow, Oklahoma. 
11 
This report presented a careful analysis of the work that the girls 
and boys had engaged in at home as a result of homemaking training. As 
results of this investigation it was proposed that the study serve as a 
basis for extending the homemaking program farther into the homes of all 
boys and girls in the Dunbar School, that directed home experiences be 
given a more prominent place in the homemaking program, classroom experi-
ences be provided that would help boys as well as girls to solve their prob-
lems in personal, home and family living, and that homemak:Lng education be 
provided for adults and out of school youth. 
9 Moore made a study to find the interest, needs, and activities of the 
42'. girls enrolled in the homemaking department at L10verture High School at 
I 
McAlester, Oklahoma in an effort to de·termine the kind of instruction need-
I 
ed to help these girls become more efficient in their homemaking experiences 
and to make the necessary social adjustments for successful and happy liv-
ingQ As results of her findings, she recommended that supervised home activ-
ities should be chosen for pupils on the basis of their needs, and that home 
responsibilities should be used as a basis for planning much of the instruc-
tion to be given in the classroome She believed that the home should be made 
a laboratory for continued school instruction so that activity might become 
mor$ functional,. since( learning could be expected to proceed with more ease 
if teaching takes nlace in a natural setting. She observed that the school 
I ' 
needs to provide a greater variety of homemaking equipment for directing var-
ious home activities since the equipment at home seems inadequate. 
1 9 Moore, Millie Tawlor, Proposal for the Enrichment of ~ Homemaking 
Program :g,_i !:,'Overture High School. (Master's thesis, Hampton Institute, 
Hampton, Virginia, August, 1951). 
SUMMARY 
The writer desired to carry over her democratic ideals into educa-
t ional practices and experiences which would emphasize the importance 
of bringing about conscientious effort on the part of pupils and parents 
in improving home conditions. 
It is interesting to note that all but one of the studies reviewed 
have been made by Oklahoma homemaking teacherso They indicate that 
teachers of homemaking in Oklahoma recognize that one of the major needs 
for Negro families is better housing conditions . These investigators 
conclude that homemaking education is a vital factor in improving the 
family life of individuals and that the school needs to work with the 
home in its basic teaching. Home economics teachers have become more 
conscious and resourceful in furthering interest in raising family stand-
ards by providing instruction which is related to the kinds of experi-
ences pupils must have in order that effective plans for work can be 
made that will contribute to the physical conditions, the levels of liv-
ing and the social standards of the home. Studies have also revealed 
that many families in various sections of the country have been living 
for years in very poor houses, many were over-crowded, had limited fur-
nishings and equipment and little or no money was available for improve-
ment of such conditions. Indications have shown that girls ' needs were 
not being met by the homemaking courses as taught and that the living 
standards could be raised by giving more practical instruction in cl asses 
on how t o make the most of what one has, rather than to bewail prevailing 
circumstances. 
CHAPTER II 
OUTLINE Al'\JD LIMITATIONS OF THE STUDY 
The first part of the study was devoted to the w"".l:'i ters concept 
of the problems arising in teaching home improrrement to girls enrolled 
in homemaking at Dunjee High School. It established a frame of refer-
ence which assumes that home experiences may cont:ribut,e to a more sat-
isfying personal life for pupils in all of the basic aspects of living. 
A housing unit, i:f carefully planned and adapted to pupil's needs, 
I 
interests, and abilities, will stimulate interest in doing something 
yoward improving personal, home, and family conditions. The teaching 
of hous.ing in homemaking classes has been accepted as a vital part of 
the vocational education program in homemaking since its initiation 
in 1917. A housing unit is important in de,reloping ethical, social, 
econom:i.e and moral standards. It can be taught as one means through 
which the family and. school m1cw work together to achieve the desired 
I 
goal of producing democratic citizens. The purposes then, of this 
study wereg 
(1) To show how effective class work can be carried over into 
the home. 
(2) To show how the teacher may use the home as a laboratory. 
(3) To show that home improvement can be made when the teacher 
capitalizes on every opportunity to stimulate interest and 
effort. 
The writer based the study on the belief that if her teaching is 
sj_gn:i.Sicant, families would be stimulated to improve their homes and 
I 
that home experiences would result from class work" 
The major hypothesis upon which this study was based assumed that 
good homes are essential to the strength of a nation, and that they eon-
tribute to the making of good citizens. The school must do its part 
in building better homes for all. The homemaking teacher will provide 
learning experiences that enrich the homemaking curriculum in the area 
of home imprmrement~ Pupils will be encouraged to develop special in-
terests in improving their homes, and will work toward higher standards 
of livingo They will see and assume shared home responsibilities and 
cipply both the knowledge learned and the skills acquired in the class 
room in improving their homes. It was further assumed that basic prin-
I 
ciples of home improvement can be taught, in homemaking classes and that 
~ear11ing can be extended into the home by encouraging home experiences 
1-~h:foh may be an outgrowth of homemaking classes. There are many op-
portunities for capitalizing on home improvement in homemaking classes 
which enable pupils to develop their abilities through initiative and 
creative effort9 Improvement can be made in the homes in which girls 
live if the teacher is alert in planning and helping them to apply and 
use what they have learned in classes. 
Learning will continue after the actual teaching of' a unit is 
completed. When students acquire interests and skills in classes they 
wil1 desire to solve personal and home problems and the evidences of 
' the carry-over in the teaching of homemaking are many and can be lo-
cated. 
The problem, so far as this study is concerned, -was limited to 
60 high school girls enrolled in homemaking classes in Du.njee High 
i 
School during the period from 1950-1952. These girls represented 60 
families. Emphasis ·was placed on developing home experiences that 
would give pupils an opportunity to handle concrete practical home 
situations. A housing unit was included in each of the high school 
homemaking classes from the ninth through the twelfth grades. 
This study did not include all areas of housing, but only those 
considered both pertinent and important in developing improved home 
conditions in the Dunjee High School community. 
15 
The problem was limited to the responsibi.lities of the homemald:r1g 
teacher for teaching and guiding pupils to work and cooperate with their 
families in carrying out home experiences that would improve the home. 
CHAPTER III 
BACKGROUND FOR PLANNING CLASS WORK 
AND HOME EXPERIENCES 
The preceeding chapter presented a brief description of the purpose 
of the study, the rnaj or hy1,othesis, the basic assumptions and the limi-
tations. The major concern in this chapter is to prov:'i.de a background 
of ini"ormation necessary for understanding the home conditions of stu-
dents. This information was obtained through the use of questionnaires 
presented informally in visits to homes and conferences "HJ.th pupils 
and parents. An analysis of data thus obtained was presented and im-
! 
plications were made for use in teaching home improvement. 
The study was undertaken because the ,,Jri ter felt that homemaking 
teachers, particularly in Negro communities, have a definite role to 
play in helping families to meet their housing needs, because this is 
one a-venue that leads toward the improvement of personal, home and 
family living. 
Observation and experiences of the writer in teaching vocational 
homem~tking in Dunjee High School c0mmunity for two years and visits 
made to homes of girls enrolled in homemaking classes indicated that 
homemaking training was not functioning to any great extent in the homes. 
She believed that better results could be accomplished if the homemaking 
teacher had a thorough knowledge of per:::onal factors and physical con-
di tJ.ons in the homes and used the inform.a tion she possessed not only 
17 
\~n organizing and teaching classes but, in go.iding and directing home 
! 
lexperiencese 
I 
In order to ~repare herself to teach and to make that study she 
' 
!did several things: 
I 
1. Observed homes in the community and noted improvements needed. 
2. Used the needs discovered as a basis for planning and organiz-
ing a unit in home improvemente 
3. Made home visits to learn the physical conditions, the level 
of living, the social standards, and the family patterns of 
livingG 
4. Had conferences id. th parents and pupils to obtain family con-
fidence and suppor-t. iri l'leleeting and planning needed class and 
home experiences and learning the extent to which class work 
carried over to practical application in the homeo 
5~ Prepared and used a questionnaire conference form designed to 
obtain information concerning the inter-family composition of 
each of the 60 girls included in the study. 
6. Obtained through the use of questionnaires and personal confer-
ences the information necessary to understand girls and their 
home problems. 
7. Prepared a questionnaire to obtain information concerning the 
under-lying home conditions of the girls, which included: home 
ownership, the kind of houses lived in, utilities and appli-
ances found, the number of closets, the kind of flooring and 
the condition of the exterior and interior walls, ceiling and 
steps in the home. 
3. Received pupil's personal information sheets to summarize in-
formation related to home responsibilities, to give pictures 
of situations which might serve as a basis for planning goals 
and activities and for teaching in terms of the basic needs 
discovered. 
9. Developed a unit on home improvement and taught it to pupils 
from the ninth to the twelfth grade; utilized pupil-teacher-
parent planning in setting up goals and needs. Provided elass 
activities to stimulate and arouse pupil's interest which gave 
a variety of learning experiences, used teaching methods and 
evaluation techniques designed to help pupils discover their 
needs and develop interest in solving their personal and home 
problems. 
10. lforked toward helping families improve their homes by making 
18 
them more attractive, convenient and comfortable so that they 
might find satisfaction in their personal and home life~ 
11. Kept records of home experiences carried on by pupils. 
12. Analyzed and interpreted findings and summarized the study~ 
Throughout the unit the teacher used the best teaching materials 
available, provided a "!.ride vari.ety of teaching techniques, made use of 
teacher-pupil planning and to increase pupils interests in home improve-
ment, encouraged pupils to identify their own problems and find ways of 
solving them, provided for carry over of class work into home experi--
ences and encouraged evaluation of accomplishmentso As a result of this 
procedure most of the activities planned :in class were directed towa.rd 
I 
problems the pupils had in their homeso The teacher, pupils and parents 
I 
planned together for home improvements~ The teacher visited homes and 
I 
secured help and guidance. 
I 
The girls carried on their experiences and reported what, was done. 
The teacher made a survey to determine if there was a carry-over of 
homemaking training into the homes of pupils and analyzed :reports to 
find evidences of carry-over and to see if pupils continued to make im-
provement,s after the actual teaching of the unit was complete~ 
! 
Later these same reports were used to motivate classes to select 
~ther problems and encourage other pupils to continue to select home 
experiences that would eontribute to the improvement of homes. 
The teacher believed that if her teaching is significant, home ex-
I periences would develop from class activities not only in a housing 
unit but in every aspect of the homemaking program. She watched for 
evidences of carry-over and ·was alert to the educational implications 
~f the study for teaching a housing unit. 
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The value of home experiences in any particular situation depends 
not only upon the guidance of the teacher and the pupils interest and ; 
ability, but also upon the inter-family composition and the underlying 
I 
llome conditions that provide opportunity and experience for practieee 
In attempting to help people improve their homes through supervised 
Thome experiences, the writer put both time and effort into collecting 
and studying factual information concerning the home life of the sixty 
selected girls in order to determine what pupils actually do in apply-
ing what they have learned in class to the home situations 
Tabulation of Results from Questionnaire 
The information obtained concerning inter-family composition, un-
derlying home conditions and information needed to understand the pupils 
1qas summarized in tables. The family composition is represented in 
Tables I, II, III, IV, and V. 
Information needed to understand the girls is indicated in Tables 
VI, VII, and VIII. The underlying home conditions are shown in Tables 
IX, X, XI, XII, XIII, XIV., AND XV. 
Table I shows the number of people living in the homes of the 60 
selected girls5 The range was from three to fourteen. Five people re-
sided in twelve of the homes. There were nine cases where six people 
i 
,.nd nine where seven lived in the homes. Eight people lived in each 
bf five homes, and nine people lived in eight of the homese There 
were five i'amilies with ten people living in the home, two with t·welve 
ancl one 1ttlth fourteen members. This table shows that the median num-
ber of people living in the homes represented in this study was seven. 
TABLE I 
Number of People Living in the Homes of. Sixty Gi.rls 
Number of Cases 
4 
·5 
12 
9 
9 
5 
8 
5 
2 
1 
Number of· People 
3 
4 
-5 
6 
7 
8 
9 
10 
12 
14 
20 
. Table I shows that the number of people residing in the home varied 
and indicates the necessity for the teacher to encourage people to live 
and work together harmoniously whether the family is large or small. 
TABLE II 
Number of Families Living in Homes 
Cases 
57 
3 
Number of Families 
1 
2 
Ninety-five percent or fifty-seven of the,;)10mes contained only one 
family (Table II) while the remaining five percent or three homes had 
two··sf'amiliea ... liv;ing in themo This shows that there is a need to teach 
girls to take interest in improving their own family life and to re~-
ognize the special problems involved when the situation is further 
complicated by an additional family. 
TABLE III 
Number of Children in the Home . 
Cases Number of Children 
. -·---------------------------
3 
9 
13 
6 
9 
6 
7 
4 
2 
l 
l 
2 
3 
4 
5 
6 
7 
8 
10 
]2 
21 
The number of children living in the home ranged from one child in 
ttjree cases to twelve children in one home. Two families had ten child-
ren each, while four families had eight child.reno Nine families had 
two children, nine had five children., while six and seven families had 
six and seven children respectively. Six families studied were composed 
of four children. There were three children in thirteen cases. The 
median number of children in the home was five. This indicates that 
there is a definite need to teach and to help pupils to get along with 
other family members. 
Table IV shows that twent;v-nine of the girls lived with both father 
a~d mother. Thirteen of the remaining girls lived with their mothers; 
' 
three of them lived with their father; six lived with stepparents, two 
i 
I 
of these lived with their father and stepmother while the remaining 
four were living with their mother and stepfather. Two girls lived 
with their uncle and aunt, two with their married sisters, and four 
lived with grandparents., while one girl was married aµ~ lived with her 
' ' I 
h~sbando This indicates that the family relationship ~s normal. 
I 
TABLE IV 
Responsible Adults*in the Homes o.f Sixty Girls 
Adults 
Father and Mother 
Mother 
Father 
Father and Stepmother 
Mother and Stepfather 
Uncle and Aunt 
Grandparents 
Married Sisters 
Husband 
Cases 
29 
13 
3 
2 
4 
2 
'4 
2 
1 
.;~ Responsible adults are adults responsible for 
maintaining the home. 
TABLE V 
Other Relatives in the Home 
Relatives 
Grandparents 
Nieces and Nephews 
Cousins 
Married Relatives 
and in-Laws 
Cases 
3 
8 
2 
8 
22 
I Tabl~ V shows that only twenty~one of the cases studied had rela-! 
I 
tives other than responsible adults; and brothers and sisters living 
in the home. Eight had nieces and nephews, eight had married relatives 
a.nd in-laws. In three cases grandparents lived in the home. Tu. two 
c
1
ases there were cousins. This ind.icates a need for teaching girls 
I 
how to make adjustments to the other people in the home. 
Tables I - V, therefore, indicate that the median home of the 
sixty girls studied was composed of' seven people, three of whom 
I 
were children living with their fathers and mothers with no other 
family members or relatives. 
Another problem that concerned the writer had to do with the 
information needed in order to understand the needs of the girls. 
The influencing factors included age of the girls, the occupation 
of the responsible adult, and the responsibilities that the girls 
assumed at home. The writer made a study to gather this informa-
tion and results are shown in the following tables. 
TABLE. VI 
The Ages of Sixty Girls Enrolled 
' ' 
in Homemaking 
Cases Ages 
2 13 
8 14 
21 15 
16 16 
11 17 
2 18 
-
23 
24 
Table VI indicates that the ages of the sixty girls ranged from 
thirteen to eighteen years with only two girls thirteen and two 
eighteen. Eight of the girls were fourteen, eleven of them were 
seventeen, while the majority of the group were fifteen and sixteen 
years of age - sixteen of them being sixteen years of age and twenty-
one of them were fifteen. This shows that the girls were old enough 
to comp~ehend and consider their personal, home, and community 
needs. 
TAB~ VII 
The Responsibilities of the Sixty Girls Enrolled in Homemaking, 
Dunjee High School, Choctaw, Oklahoma 
Responsibility 
.. , 
i 
:Po Family Laundry • 
Care for Young Sisters and 
, Brothers 
]Prepare Family Meals 
$ake c·1ot~es for' Family Members 
t· and Mend · ·· 
.~o Housekeeping and Cleaning 
1. Bedroom 
2. _ Living Room 
3. ·- Kitchen -
K:eep Yard __ Clean 
Cases 
12 
12 
7 
4 
6 
7 
8 
4 
25 
Table VII indicates the home responsibilities of th.§ sixty girls. 
It shows that twelve took care of smaller children. Only seven of the 
girls engaged in preparing food for family consumption and a mere four 
of the girls made or mended clothing either for herself or the family 
members. Tvmnty-one of the girls engaged in house cleaning, six of 
whom cleaned bedrooms, seven cleaned the living room and eight the 
kitchen, however, four of the girls cleaned yards. This indicates that 
there was a need for the teacher to encourage girls to assume many re-
sponsibilities for developing a wide range of abilities in order to 
make family life more pleasing. 
TABLE VIII 
Occupation of Responsible Adults 
Occupation 
Common labor 
Skilled or semi-skilled 
Pr.ofessional 
Military Service 
Old Age Pension 
Child Dependent Aid , 
Farmer 
Cases 
20 
16 
2 
2 
3 
1 
6 
Table VIII shows that twenty of the responsible adults were common 
I 
.laborers, while sixteen of them were employed as skilled or semi-skilled 
I 
I 
individuals, and six of the guardians were farn1ers. Only two of the 
parents or guardians were professional people and two were members of 
the military service, however, three of the responsible adults received 
an old age pension and one was dependent on the child aid from the 
26 
I 
government for her livelihoodo This table indicates that the kind of 
I 
occupation one is engaged in may effect one's attitude toward making 
improvements and that the financial status of guardians was such that 
improve~ents could be made. 
Tables VI - VIII show that the median high school girl enrolled 
in homemaking was about fifteen years of age. She engaged in house 
cleaning at home, helped with laundry, and took care of smaller children 
in the family. Her guardian was employed as a common laborer. 
An impprtant factor which was necessary for the teacher to be fa-
miliar with in her planning of the home experiences had to do with 
underlying home conditions including home own.ership., type of house, 
the number of rooms in the house, and the utilities and appliances in 
the home as well as the storage space available. 
TAl3LE IX 
Home Ownership of the Sixty Girls Enrolled in Homemaking 
at Dunjee High School, Choctaw, Oklahoma 
Homes 
Self-owned 
Rented 
Buying 
Cases 
40 
12 
8 
Table IX shows that forty of the families own.ed their homes, twelve 
of these homes were rented and only eight families were buying their 
homes. It was therefore assumed that since most of the families owned 
their homes the teacher should be able to get pupils interested in im-
' 
proving them and thus encourage other people in the community to make 
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im.provem.e,nts. She further felt that she should help pupils to understand 
thit they should beautify their homes whether owned, rented, or bejng 
' ' ' 
I 
bodght in order to receive respect and prestige in the community. 
TABLE X 
Ki.wi of Houses Inhabite€lr by' the -Sixty Homemaking Girls, 
Dunjee High School 
Materials 
Brick 
Stone 
Frame 
Stucco 
Cases 
5 
4 
50 
1 
~~~~~~~~~~~~--...... ~~-,-~~~-~--~~-~~~~~ 
~~~~--,,~~~~~~~·~~~~~~-~-~~--~-·~ ....... ~~~-
TABLE ir 
Utilities and Appliances in the Homes of Sixty Girls 
Appliances 
Electric Mixer 
Electric Iron 
Gasol.ine Iron 
Sad Iron 
Washing Machine 
Radio 
Combination Radion and 
Record Player 
Sewing Machine 
Vacuum Sweeper 
,Telephone 
Broom 
Cases 
1 
47 
3 
9 
21 
58 
16 
25 
1 
5 
60 
Fifty of the houses were frame structures, ,five of the houses were 
brick, four of them were made of stone and one of stucco. Because of 
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the fact that this is a young community that grew up during the war, 
brick, stone, and stucco were not easily accessible, therefore most of 
the families built frame houses. Many families feel the need for mak-
ing both large and small improveinents Q 
The information provided by Table XI shows that the families of 
twenty-one of the girls ovmed washing machines of some kind, forty-seven 
of them owned electric irons, three had gasoline irons, and only nine 
of them used sad irons. Only one family had an electric mixer. Fifty-
eight families had radios, while sixteen of them had combination radio 
and record players. Tiienty-five of the sixt,y cases involved in this 
s~udy ha~ Bewing machines, and five had telephones. Only one girl had 
a vacuum sweeper in her home, however, all sixty of the girls' homes 
contained brooms. The information in this table indicated that the teach-
er should show pupils how to use utilities and appliances in the home so 
that the most value may be received. 
TABLE XII 
Number of Rooms in the Homes of the Sixty Girls 
Enrolled in Homemaking 
Rooms 
3 
4 
5 
6 
7 
8 
10 
Cases 
7 
27 
13 
9 
2 
1 
1 
Seven of the families lived in three-room houses; twenty-seven in 
four-room houses; thirteen in five; nine in six and two in seven-room 
i 
houses; while one lived in an eight-room house and one lived in a ten-
room house. The median number of rooms is four~ This indicates that 
there is need for teaching ways and means of making family adjustments, 
' 
of providing privacy and of handling specific relationship situations 
arising from the sharing of home facilities" 
TABLE XIII 
Number of Closets in the Homes of Sixty Girls 
Closets 
1 
2 
3 
0 
m .. uuber 
30 
7 
l 
22 
Table XIII shows the number of closets found in the homes of the 
60 families studied. There were 30 farnilie's who reported one closet 
in the house, seven with two closets each, while one family had three 
closets. There v>Tere twenty-two girls who did not report any closets at 
all. This indicates that the girls needed training in improvising 
storage space. 
TABLE XIV 
Kinds of Floor Covering Found in the Homes 
of Sixty Girls 
Kind of Flooring in Homes Cases 
-· ----· ··-·-·-----------------------------
Tile 
Rug 
Hardwood Floors 
Plain Floors 
Linoleum· 
2 
20 
2 
25 
30 
30 
Table XIV shows the types of floors the sixty girls have to work 
wi~h in their homes. Two of the girls had tile in the homes; twenty-
1, 
forr had rugs, two had hardwood flooring; thirty-seven had plain floors, 
an~ thirty had linoleum. This table does not give the number of people 
who had one of each kind of flooring because in some cases there were 
h~es that had as many as two to four kinds of floor coverings. How-
ever there .seems to be evidence of the need for teaching girls how to 
care for different kinds of flooring. 
TABLE XV 
Condition of Walls, Ceiling, and Steps in Homes 
· of Sixty Girls 
Wahs, Ceiling, and Steps 
I 
I 
I 
Interior Walls 
Exterior Walls 
Ceiling 
Steps 
Finished 
46 
48 
50 
Broken 
10 
Unfinished 
14 
12 
10 
Unbroken 
50 
Table X.V shows the conditions of the walls, ceiling, and steps 
I . . 
in 1the homes of the sixty high school girls. 
•, In 46 eases the interior walls were finished and 14 were unfin-
is~ed while in 48 cases t~e exterior walls were finished and twelve 
we~e unfinished~ There were 50 cases that had finished ceilings and 
ten which had unfinished ceilings. The reverse situation was true of 
the steps; fifty were unbroken and only ten broken. Unfinished e:x:.-
teriors as well as unfinished interiors are unattractive and frequently 
i 
very ugly. Since much of the work of finishing and refinishing both 
the exteriors and interiors of houses can be done by family members 
these conditions indicate a need for teaching interior and exterior 
home improvement. 
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SUMMARY 
, The result of the surv~;v brought to light conditions in the homes 
I 
ofithe 60 girls who participated in the study. They revealed certain 
information which points to a need for teaching areas related to home 
ownership, space, physical conditions, inter-family relationships and 
income • 
. Horne Ownership 
i. . 
1. Only 12 of the houses were rented, while 48 of the families 
o~ed or were in the process of buying a home. This picture indicated 
I 
I 
I 
imfrovements than if the house is rented. 
2 •. Another. factor that was important to the writer in planning 
a housing unit was a knowledge of the underlying home conditions of 
each girl. The evidence showed that there was need for the teacher 
I 
I 
to! encourage people to beautify their homes and help neighbors and peo-
ple in the community to do so regardless of home ownership. 
' 1. 
I 
The number of family members living in the 60 homes ranged from 
three to fourteen with an average of' seven per home. 
2. Three of' the homes housed two fa:milieso 
J. More than 27 or more than one half of the families lived in 
r9ur-room houses. This shows that living conditions for family members 
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I 
~every crowded especially where eightj ten and twelve children are 
in the family. 
' 
The median number of rooms in the houses were foUT which shows 
! 
t~at the living conditions were crowded as compared to the median number 
of people living in the home. This indicated that the teacher needed 
t1 teach ways and means of making family adjustments, for providing pri-
vacy and for handling specific situationso 
5. There was a limited number of closets in the home and some of 
the girls did not ha,re any closets at all which shows that girls needed 
training in improvising closet space in the home in order to provide 
comfort and recreation in the homeo 
Physical Conditions 
i 
1. There were cases where some of the girls lived in homes where 
the interior and exterior walls and ceilings were unfinished, also steps 
were broken. This indicated that the teacher needed to encourage people 
to make simple repairs and to make improvements with what they have. 
2o Fourteen cases of the interior wall were unfinished; twelve 
cases showed that the exterior was unfinished; ten cases that ceilings 
I 
I 
were unfinished and ten cases where steps were broken ±n the homeo This 
shows a need for stressing home improvement of the exterior and interior 
I 
of the homes in which these girls lived. 
3. Some of the girls had as many as two to three kinds of floor 
coverings in their homes which indicated that girls should be taught l'ww 
to care for different kinds of floor coverings and how to choose floor 
coverings when living in different locations. 
34 
1. Twenty-one families had relatives living in the home with family 
\ 
me1;nbers. 
2. Twenty-nine of the children lived w:l.th both parents while 22 
lited with one parent, the remaining lived with relatives. This would I . . 
sh<>w the importance of the teachers interpreting the goals and objectives 
orla home improvement unit to the relatives, in order to get cooperation 
1 
in carrying out home e:x:periences. 
3. Girls were of' such an age level that they could r_ealize the im-
portance of housing unit and take an interest in encouraging their fami-
lies and others to make improvements. 
4. All of the girls shared at least one respon'sibility in the home. 
' These showed a need for the teachers to help girls to assume and share 
mote home responsibilities ~s a means of improving the home and as a means 
of1increasing family happiness. 
Income 
... -~ ... 
1. Forty of the families had regular monthly income from wage earn-
' ing occupations, four received pensions and six were farmers. This might 
I . 
po~nt out that home improvement may be included as an item in the family 
sp~nding budget. It also implies that because of the small a.mount of 
I 
I 
motjthly income and the large families, many families may need to develop 
I . . . 
loJg time plans for improving the home and living conditions of their 
I 
fa.milieso 
CHAPTER IV 
TEACHING A UNIT IN HOME I!vJPROVEMENT 
The results of a survey of the relationships and conditions within 
the homes of the 60 high school girls selected for the study were care-
fully analyzed and their implications for the teaching of a unit in home 
improvement were stated in terms of proposed action in planning and teach-
ing a 1mit in home improvement to a group of n:lnth grade girls" 
The implications were conclusive that a knowledge of home conditfons 
is basic to the planning and teaching of a unit in home improvement. The 
irlformation secured indicated that help was needed in: 
1. Managing living activities under crowded conditions and in de-
vising improved but inexpensive storage and living .facilities. 
2. Living hs.rmoniously and working cooperatively with others whether 
the family was large or small espeeially in those cases where 
two families shared the same roof. 
J. Accepting and assum.ing more responsibilities in the home" 
I+. Leo.rning how· to use utillties and appliances on hand so that 
:maximum value and satisfaction would result. 
5" Improving the appearance of the home in terms of the use of color, 
accessories, and arrangement rather than in the building or the 
selection of expensive equipment, 
6. Caring for floor coverings and improving those physical condi-
tions which :require only limited expe:ndit,ureso 
'7o Choosing home experiences in acciord with family economic status. 
8. Considering individual and family needs, int;erests and abilities 
in 0hoosing home experiences. 
9. . Learning how to improvc,;i home living conditions" 
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10. Choosing and carrying out home experiences in areas that have 
received emphasis in class work. 
i 
Elt?A§ I£!_ !~.aching 
... i Because the teacher realized the importance of home surroundings 
I 
I in: the way people think and act, she made a special effort to see that 
he~ pupils had an opportunity to become acquainted with the very real 
i . . 
need tor Negro families to improve their hom~ surroundings. She used 
every opportunity to encourage pupils to express themselves in terms of 
their needs as related to home surroundings. 
I 
A list of questions concerning needs for home improvement was de-
-ve~oped cooperatively by teacher and pupils and used as a basis for 
planning the unit. This list of needs was amplified in terms of the 
I 
I 
situations as discovered through the use of the questionnaires and in-
fo~mation sheets to which reference has been made. The amplified list 
f'o/tlows: 
I 
1. What home surroundings are essential for happy family living 
and what makes a home? 
2. What makes the home a healthy and safe place in whic4 to live? 
3. How can we use color to improve the home? 
4. What simple accessories can we use in the home? 
5. How can we use simplicity as the keynote for well selected home 
fm-nishings o 
6. How can we improve what we have in our home? 
7. Jlhat effect does a simple,attractive home have on its family 
:inembers and others :in the neighborhood? 
8. How can we develop a greater appreciation for our homes although 
they may be very simple. 
9. What impression does the home make on children who live in it? 
J? 
I 
i 
j The class and teacher then set up goals for the unit on home im-
1 provement. The goals selected were: 
1. Knowledge of essential things that make the home cornf'ortable 
and contribute to happy family livingo 
2o Ability to make the simple repairs in the homeo 
3. Ability to use colors effectively in the home. 
4.' Ability to use good housekeeping skills in making the home at-
tractive as well as comfortableo 
5. Ability to improve what one has in the home and to make it more 
·satisfying to family memberso 
6. Ability to select and use simple and useful accessories in the 
home. 
7o Appreciation for the home although it is very plain and simple. 
8. An understanding of the basic needs of family members for pri-
vacy, entertainment, family fun, and recreation. 
9. Ability to continuously improve the home and its surroundings 
to take care of needs and satisfactions of family members. 
10. Ability to share home responsibilities. 
11. Ability to set up long time plans for improving homeso 
12. A desire to improve the home so that it will add to the joy and 
satisfaction of family memberso 
lJo An understanding of basic factors that are important in select-
ing and buying a home. 
-~--~I'obl--em--l H0w--00--home S'IR'r--01ma.-ings-a-ff-eet- sucee-ss-f'-ul family living!?~ --~--------------- -
Basic Understandings 
Developed 
Every member of the ram-
ily has a responsibility 
:for contributing to the 
happiness of family. 
An understanding of how 
to become adjusted to 
large families with crowd-
ed living conditions is 
important in promoting 
happiness in the home. 
A knowledge of the fam-
ily income is important 
in making adjustment to 
the economic -status of 
the home. 
Learning Experiences 
Provided 
The tei:ceher led clas.s in 
discussion of factors 
which aid in family ad-
justmentso 
Teacher and pupils dis-
cussed the effect or 
large families living in 
small houses and the ad-
justments to be made when 
relatives live in the home. 
Pupils discussed the 
source and the approxi-
mate income of their fam-
ilieso The teacher and 
pupils discussed remunera-
tion for occupations such 
as skilled labor, semi-
skilled labor, common la-
bor, farming and profes-
sions. 
Evaluating Activities 
Pupils Yrote papers de-
scribing things they 
needed to do to make 
their home life happy. 
Pupils discussed some of 
the things they had done 
in order to become ad-
justed to crowded living 
conditions in their homes. 
Pupils and teacher visited 
homes that represented 
different levels of income 
and reported: 
1. The type of homes peo-
ple lived in. 
2. The age groups living 
in the familyo 
3. Th.e appearance of the 
exterior and interior 
of the home. 
4. The social standards 
of the home. 
5. The reaction toward 
making improvements in 
the home. 
Outcomes 
Pupils considered 
their responsibili-
ties and planned to 
promote happiness in 
their homes. 
Teacher and pupils 
realized the neces-
sity of planning a 
housing unit adapted 
to personal, home and 
community needs. 
Pupils gained an under-
standing of how the 
economic status may 
affect the way in which 
people livej act and 
think. 
\.,J 
O+ 
Basic Understandings 
Developed 
Family members need to 
make constant effort to 
develop desirable atti-
tudes as a means of 
helping to develop 
habits of thinking and 
doing. 
Individuals should be en-
couraged to assume re-
sponsibility for develop-
ing their own ability to 
improve_home life. 
A desire to learn the 
physical factors that 
contribute to making 
the home satisfying is 
essential in guiding 
pupils to acquire a 
practical basis for use 
in ··solving their prob-
lems. 
Problem I (continued) 
Learning Experiences 
Provided 
The teacher and students 
considered the effect of 
the home on success or 
failure in life. 
Teacher and pupils told 
stories that illustrated 
characteristics of a 
good family member as: 
1. Kind 
2. Creatbre 
3. Truthful 
4. Hoi1est 
5. Sincere 
6. Understanding 
7. Tolerant 
Pupils and teacher dis-
cussed factors that 
should be considered in 
achieving personal well 
being such as: 
1~ Food 
2. Clothing 
3. Shelter 
4. Buying 
5, Cleanliness 
6. Human-relationships 
Evaluating Activities 
Pupils reviewed the lives 
of leaders and of crimi-
nals and analyzed the ef-
fect of home life on 
individuals. 
Pupils outlined a plan 
to make their homes more 
satisfying and discussed 
what their homes meant to 
them. 
Teacher and pupils de-
veloped standards for 
judging the physical 
factors which contribute 
to making a house a home. 
Outcomes 
Pupils became aware 
of their need to 
learn to make their 
lives better. 
Pupils began to rec-
ognize characteris-
tics they should im-
prove upon as frunily 
members. 
Pupils were able to 
understand the phys-
ical aspects which 
helped to make a 
house a home. 
\.,.) 
'° 
Problem I (continued) 
·~~~~~~~~~~~~~~.~~~-~~·~~~~~~~~~~-..~-~~~~~~~~~~~~~~~~~~~~~~~~-~~~~~~-
Basic Understandings 
Developed 
Before the teacher can 
help pupils to work 
toward goals she must 
acquaint herself with 
possibilities and homes 
of pupils; make careful 
plans and help pupils 
choose experiences 
which have a definite 
value for them. 
frnile people who o~m 
their homes might be 
expected to take more 
pride in them than 
those who rent~ every 
one can do something 
to make the place where 
he lives more interest-
ing and pleasant . · 
When the teacher shows 
an interest in the 
pupils 1 homes, a better 
relationship is de- · 
veloped. 
Learning Experiences 
· Provided 
The teacher showed an 
interest in the pupils 1 
homes by pointing out 
some of the things each 
should be proud of. 
She'pointed out some good 
features of other peoples 1 
homes and sho·wed pictures 
of how family members were 
wo::rking together to make 
the home more satisfying 
to all family members. 
The class determined what 
percentage of the people 
o-wned their homes in the 
community and discussed 
family needs and incomes 
in relation to owning 
and rentingo 
The teacher read poems 
and quotations express-
ing love and apprecia-
tion for the homeo 
Pupils searched for 
Evaluating Activities 
Teacher and pupils listed 
and discussed factors 
in the homes of students 
that made each feel proud 
of what she had. 
Pupils visited in the com-
nrnnity and made surveys 
of homes, then determined 
what percent of families 
rented their ow11. homes o 
Teacher and pupils visited 
homes in the corr.u11unity and 
compared the co st of mming 
with that of renting in 
relation to family income 
and needs. 
Pupils 1-r.cote poems and 
quotations about the home. 
They analyzed poems and 
quotations that expressed 
love for the homeo 
Outcomes 
Students expressed 
the fact that 
every home was 
different and that 
each had something 
of which to be 
proud. 
Pupils became aware 
of the comparative 
costs of ownership 
and renting, Stu-
dents were able to 
see how people can 
make a house a home 9 
regardless of owner-
ship. 
Pupils were made to 
feel that while 
their homes did not 
have all the ad-
vantages they 
~ 
0 
Basic Unaerstand:i.ngs 
Developed 
Pro_blem I ~(_continued) 
Learning E~-cperiences 
Provided 
Evaluating Activities 
~--~~~~~~~~-~-~~~·--·~~~~~~~~~~~~ 
When pupils lmow fac-
tors that are Impor-
tant in buying or rent-
ing a home, they are 
in a better position 
to evaluate what is a 
wise choice. 
When pupils can ev8.1-
uate the conditions 
in buying or renting 
a home, they are better 
able to make a choice. 
poems and quotations that 
suggested qualities of 
satisfying homes. 
P1xpils studied facts one 
should consider when 
b14fL?),_gi such as: 
L Taxes 
2. Up-keep 
3. Method of buying 
4, Insurance 
Pupils made a list of 
factors to observe when 
b1)"(Jing a home, includ-
ing: 
L Location 
2. Size of fa.11ily 
3. Nearness to school 
4. Transportation 
pupils interviewed home 
aimers to get opinions 
on home ownership. 
In group discussion the 
class considered con= 
yeniences, facilities, 
and appliances that were 
01,med. They summarized 
some of the factors that 
might serve as guides 
whether buying or rent-
ingo 
Outcomes 
desired, there were 
still definite 
things that each 
could do to improve 
conditions and to 
make them more liv-
able. 
Pupils were better 
acquainted with tha 
::L~portant factors 
that influence buy-
ing or renting. 
Pupils developed arr 
appreciation for 
home 01,,'!lership. 
~ 
I-' 
Basic Understandings 
Developed 
' When people ow'll their mm 
·homes} they usually take 
better care of them. 
Whether·· a home is owned 
or rented, fas'llily pres-
tige, satisfaction snd 
respect are enhanc~d, 
if the house and sur-
roundings are attrac-
tive. 
Problem I(cont-inued) 
Learning.Experiences 
Provided 
Pupils observed the 
physical conditions of 
homes that were Ovl!led 
a..11d contrasted them with 
those that were rentedo 
Teacher and pupils 
discussed home o~n1er-
ship may depend upon 
many factors as length 
of time the family is 
going to live in the 
community, children 
who have gro,.;n up a...11d 
moved away and the 
type of occupation. 
Evaluating Activities 
Physical conditions of 
rented and owned homes 
were compared as to: 
number of rooms, number 
o.f doors, screens, 
cleanliness, flowers 
planted, interior and ex-
terior completed, good 
papering 1 conveniences in 
home as toilets, water 
supply and lights. Pupils 
debated the merits of home 
o,~~ership versus renting. 
Pupils organized a de-
bate j 11Renting versus 
Oi,.ming , II 
Outcomes 
Students were able 
to identify factors 
that may be used in 
evaluating quality 
and surroundings. 
Pupils gained an 
"i.L11der standing of 
why some people 
prefer to rent or 
mm homes. 
t; 
Problem II . What .makes -the home-a healthy and safe place in which -to live? -
Basic Understanding 
Developed 
Knowing how to prevent 
accidents in the home 
is of utmost inportance 
to all-- school, commu-
nity and state for it 
may save property, medi-
cal costs, suffering and 
even life itself. 
Accidents in the home 
and school will de-
crease when people 
cooperate in prevent-
ing them. 
Learning Experiences 
Provided 
Teacher developed a 
discussion on the im-
portance of preventing 
accidents in the home. 
Teacher brought news-
paper clippings report-
ing home accidents, 
Teachers asked pupils 
to examine books., maga-
zines and newspapers for 
material pertaining to 
accident prevention in 
the home. 
Teacher and pupils 
enumerated some cf the 
most pertinent things 
that caused accidents 
in homes: 
1. Broken steps 
2, Slippery floors 
). Improper wiring 
4, grass fires 
Evaluating Activities 
Pupils told stories of 
home accidents that hap-
pened in their homes and 
schools) then disnussed 
the causes. 
Pupils brought to class 
and discussed material 
on the prevention of 
accidents. 
Pupils made posters on 
home safety and placed 
them on bulletin boards. 
~eacher and pupils dis-
cussed precautions to 
follow when emergencies 
a:rise in the home. 
Outcomes 
Pupils were made 
conscious of the 
things they could 
do to help prevent 
accidents in their 
homes and at school. 
Pupils set up a 
clinic on fire 
prevention and ac-
cidents. 
Pupils learned pro-
cedures to follow 
in the event of an 
emergency a 
Pupils selected 
home experiences 
in home safety. 
+"-
\.,,.) 
--· 
Basic Understanding 
Developed 
iJhen peop1.e arc cor-
scious of the 
at·recting the l1ea:lth 
of the home they are 
more apt to use safety 
precautions. 
When people understand 
t,he importance of 
cleanliness and experi-
ence the sense of well-
being they have when 
the home is well kept, 
they are willing to 
make the effort · re-
quired to keep homt~s 
clean. 
. P:r>oblem- II · ( continued} -
L€arning Experiences 
Provided 
5. Junk'.; ys.:rds 
6. Wood and oil stoves 
Pupils learned to make 
simple repairs and im-
p:r·ove safety in homes. 
The t.e·acb.er told i11ci-
dents illustrating the 
importance of health,.y. 
surroundings. Teacher 
and pupils compiled a 
list of things to watch 
for in order to have 
more healthful surround-
ingso Pupils learned how 
to make simple repairs and 
improvements for health 
and safety. 
The teacher and pupils 
discussed the quotatfon, 
''Cleanliness is next to 
Godliness, 11 and how 
cleanliness affects 
health. 
Evaluating Activities 
Pupils made special 
reports on the 1:ind.s 
of surroundings that 
are considered un-
healthy for good home 
life, such as; dirt, 
inadequate screens, 
stagnant water, poor 
sewage and water dis-
posal, inadequate ven-
tilationj! improper 
light and heat, and im-
proper storage of food. 
Pupils outlined and 
discussed jobs that 
they would be respon-
sible for in keeping 
their homes and de-
partment cleano 
Outcomes 
Pupil,s recieived in.e,,,;, 
f orme .. tion on ho1; to 
safeguard health in 
the home and applied 
their knowledge in 
their own homeso 
Pupil~ acquired know-
ledge, skills and 
ability in carrying 
home experiences in 
cleaning the home. 
1>-
.,i:-.. 
Basic Understanding 
Developed 
When family members 
know how to use good 
cleaning methods they 
can evaluate these 
methods and select 
those that fit their 
needs. 
PYobrem II (continued-)-----· 
Learning Experiences 
· Provided 
The teacher guided 
learning experiences by 
having them examine books 
and magazines that con-
tained information on 
cleanliness and good 
housekeeping skills. 
The teacher and pupils 
visited furniture and 
department stores, ob-
served demonstrations, 
equipment, and tech-
niques used in the dif-
ferent methods of 
cleaningo· 
The group experimented 
with cleaners on the 
market to determine 
qualities in regard to 
price and effectiveness. 
Evaluating Activities 
Pupils determined tasks 
necessary for good 
housekeeping in clean-
ing windows, wooden 
floors and rugs. 
Pupils tried out vari-
ous methods in class 
and at home on windows 
and floors, and evalu-
ated the results as to 
purpose, efficiency, 
effectiveness, cost and 
time required to do the 
tasks. 
Pupils used cleaning 
methods that help to 
save ti.me and energy 
in class. They dis-
cussed other cleaners 
on the market that 
are advertised on the 
radio, in magazines 
and in newspapers. 
Outcomes 
Pupils experimented 
with cleaning methods 
and cleaned the de-
partment. 
Pupils learned 
cleaning methods 
to fit their home 
needs. 
Pupils learned the 
importance of good 
cleaning methods 
by cleaning the 
department and dis-
cussed methods they 
would use in their 
homes and chose 
home experiences in 
cleaning. -l>-\J"I 
Basic Understandjng 
Developed 
Adequate heat, light 
and ventilation great-
ly influence health, 
comfort, convenience 
and safety for the 
home. 
J'roblem II (continued) 
Learning Experiences 
Provided 
Teacher and pupil 
studied the effects 
of the kinds of 
lights, heat and 
ventilation found 
in homes of the 
community and how 
they affected the 
health and safety 
of home members.· 
Evaluating Activities 
Pupils investigated 
and assembled rules 
to follow in heat-
ing, lighting and 
ventilating the 
home. 
Outcomes 
Pupils selected 
experiences to 
improve health 
and safety in the 
homeo 
.f!-,-
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Problem~r-II ---How cror- t,re-use co-t-or -to improve the~appearance of t-he home': 
Basic Understanding 
Developed 
Learning to select colors 
and to make simple color 
harmonies, helps an in-
dividual to use and en-
joy colors in the home. 
To understand and enjoy 
colors, it is desirable 
to see how variations 
in color can be made. 
As people study the 
· effect of the use of 
color, they are in· 
creasingly abl3 to 
see and understant its 
variations and har-
monies. 
Learning Experiences 
Provided 
Pupils learned fundt;U11en-
tals of color through 
use of a color wheel 
showing the location 
of the primary, second-
ary and intermediate 
colors·. 
Studying colors in na-
ture and using them 
in the home gave the 
teacher material and 
knowledge for a dem-
onstration showing 
how colors are made 
by mixing. 
The teacher explained 
the three character-
istics of color, namely, 
hue, value and inten-
sity, which would help 
pupils to recognize 
and identify colors more 
accurately. 
Evaluating Activities 
A color quiz was di-
rected in order to · 
find where to begin 
with color study. 
Pupils worked with 
colors by mixing as 
directed and made 
colors for a color 
circle. 
Pupils illustrated 
characteristics of 
color, as: 
1. Hues on color 
circle 
2. Spectrum hues 
3. Neutralizing 
colors 
4. Making value 
·charts 
5. Making intensity 
studies in color. 
Outcomes 
Pupils realized the 
rieed for color 
study. 
Pupils made a 
color wheel suc-
cessfully by mix-
ing colors as di.:. 
rected. 
Pupils enjoyed and 
understood colors 
and were able to 
see many qua.li ti:-e s 
of a color they had 
not previously 
observed. 
~ 
Basic Understanding 
Developed 
When-one-is able to see 
how colors are given 
names they can e:rij oy' -
both lovely colors and. 
inter-esting names. 
The best way individ-
uals can learn to-ap-
preciate differences 
in texture is through 
eA-perience in seeing 
tbem and feeling them. 
Jr study o.f color har-
monies helps the ·infil-
v:idm.1 to co:mbine colQt"s 
eITi,eiently in a roon or 
dress" 
-Problem III {continued) 
Learning Experiences 
Provided 
The teacher explained 
why colors are called 
nev colors and how each 
new color could be de-
scribed in terms of hue, 
value, and intensity. 
The class discussed tex-
ture in color with ref-
erence to materials used 
in the home. 
The teacher showed color 
ha..'Pfilonies, while pupils 
observed, The teacher 
drev color circle on 
blackboard, explaining 
bow to locate each 
color harmony .. · 
Evaluating Activities 
Pupils considered fash-
ionable colors and dis-
cussed hoi-i' they had en-
joyed using them in the 
home as well as in 
dreSSo 
Pupils and teacher col-
lected several samples 
of the same color and 
discussed its te~--ture 
also and watched for 
differences in the fin-
ish of furniture, walls, 
draperies and rugs in 
the department and at 
home. 
Pupils drew circles, 
showing how to locate 
each color harmony, 
then collected pictures 
showing how color har-
monies are used in a 
room. 
Outcomes 
Pupils gained an 1m-
der standing of color 
characteristics and 
were able to see how 
each could be used 
effectively in beau-
tifying the home. 
Pupils could see how 
texture can add 
beauty to color. 
Pupils gained an un-
derstanding of how 
to use color in 
dress, and how sim= 
ple colors ca.~ be 
used in the home. 
~ 
00 
Basic Understanding 
Developed 
Harmonious Colors seem 
to· belong together,··· 
therefore it is neces-
sary to· take cai·e in··· 
·comoI:ning" various tones 
of-6iie"liue,. if one ex-
pects·to secure a de-
sirable harmony. 
Color and design are 
important elements to 
use in making attrac-
tive arrangements; in 
building construction 
and arranging in the 
school and home there-
fore· color harmonies 
should be considered 
when planning to use 
color in the home and 
department. 
Problem III (continued) -
Learning Experiences 
· Provided 
The teacher illustrated 
how color harmonies were 
used in various rooms at 
school a:na how each har-
mony agreed. 
The teacher displayed 
examples of predomi-,. 
nating colors to show 
pupils how each may be 
used in their homes. 
The teacher and-pupils 
discussed how the prin-
ciples of design and 
color can help individ-
uals to make more beau-
tiful color harmonies 
and combinations of 
lines, forms and size~ 
in selecting color and 
designs for the home, 
school and other pur-
poses. 
Evaluating Activities 
Pupils discussed color 
harmonies used in the 
department and those 
used in their homes. 
The teacher and pupils 
planned a color scheme 
for their own rooms 
that they would like 
to carry out at home. 
The class studied prin-
nciples of art to see 
how they affect fur-
niture; pictures, de-
signs and arrangements 
in the home, using the 
department for demon-
stration. 
Outcomes 
Pupils showed in-
terest in combin-
ing and using 
color harmonies. 
Pupils enjoyed 
working with oi.,,n 
personal problems 
recognized during 
the study. 
Pupils became con-
scious of how to 
apply art princi-
ples in the home 
and chose home ex-
periences in color 
combinations. 
Zo 
Problem IV.· How c-an we make simple accessories that add to the comfort of the home? 
Basic Understanding 
Developed 
Accessories may add 
beauty and express per-
sonality'by creating a 
. reelint of completeness 
ill a home, thus it is 
important· to know how 
to use and select sim-
ple accessories effec-
tively. 
Selecting and arrang-
ing accessories may be 
taught in class to 
provide eA-perience in 
tlie · basic aspects of 
living. 
The alert teacher should 
be resourceful in fur-
thering interest of pu-
pils in the classroom 
which will contribute to 
the physical condition 
of the home. 
Learning Experiences 
Provided 
The teacher showed how 
accessories give a 
finished touch to a 
room and are important 
in every home. 
The teacher and pupils 
visited homes to ob-
serve accessories, how 
they were used in home 
and their affect on 
the attractiveness of 
the home. 
The teacher showed the 
class a number of ac-
cessories that were 
made in class the pre-
vious year, such as 
pictures frames, let-
ter holders and book 
ends. 
Evaluating Activities 
The teacher and pupils 
shopped for articles 
used for accessories 
such as: glass ware, 
china, picture hang-
ing, lamps, ash trays, 
curtains, etc. 
Pupils gave examples 
of how personal taste 
and sentiment influ-
enced selection of 
accessories in the 
home. 
Pupils discussed how 
they could make such 
articles for their 
homes and their rise. 
Pupils brought equip-
ment to class to make 
at least one article 
for the home. 
Outcomes 
Pupils developed 
increased inter-
est in using suit-
able accessories, 
both usef'ul and 
decorative. 
Pupils became in-
terested in mak-
ing accessories 
for their homes. 
Pupils showed in-
terest, pride and 
good workmanship 
in making acces-
sories for their 
homes. 
Vt 
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Basic Understanding 
Developed 
vllieri. one understands 
tliat·sifuplicity is.the 
key;··uote ... for selecting 
accessories one will 
appreciate the beauty 
of simple and useful 
accessories. 
When pupils are shown 
the correct way to hang 
pictures in class they 
will apply learning ex-
periences in their 
homes. 
Homemade rugs are 
fascinating. When 
pupils are given an 
opportunity to learn 
to make them their in-
terest increases when 
they are successful •. 
- Prob-iem IV ( cohtinued )~ . 
. . 
Learning Experiences 
Provided 
The teacher bought mate-
rial to class and care-
fully demonstrated ways 
of making different kinds 
of pictures that can be 
made at home. 
The teacher and pupils 
showed how to get a 
pleasing effect in the 
room by varying lines. 
The ·effect of vertical 
and horizontal lines 
was demonstrated. 
The teacher discussed 
the value of making home-
made rugs and showed pup-
ils different kinds of 
rugs that were made in the 
department the previous 
year, explaining'the ma-
terial and equipment need-
ed in making them, the ap-
proximate cost, time re-
quired in making them and 
where each could be used 
appropriately in the home. 
Evaluating Activities 
Pupils brought mate-
rial to class and care-
fully demonstrated ways 
of making different 
kinds of picture$ that 
can be made at home. 
Pupils drew plans of 
their walls at home to 
show how they planned 
to hand pictures. 
The class observed 
the rugs made during 
the previous year. 
Thqse who needed rugs 
brought material to 
school and made them 
with the guidance of 
the teacher. 
Outcomes 
Pupils developed 
skill and abili-
ty in applying 
art principles. 
Pupils gave a de-
scription of 40w 
they hung pictures 
in their homes as 
a part of their 
home experiences. 
With the guidance 
of the teacher, some 
of the pupils made 
attractive rugs and 
selected rug making 
as a home experi-
ence. 
\Jl 
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Basic Understanding 
Developed 
Information gained ih 
class will be extended 
into the homes if the 
teacher provides neces-
sary instructiono 
Flower arrangement is 
a-form of art that is 
popular and valuable 
to -the beauty of the 
home, therefore, 
pupils should be care-
fully guided in develop-
ing their artistic 
ability in this area. 
A_ knowledge of the 
right place to use a 
Problem IV (continued) 
Learning Experiences 
Provided 
The teacher discussed 
the importance of the 
principles of art and 
color harmony in re-
lation to flower ar-
rangement when beau-
tifying the home: 
rhythi.~, emphasis, pro-
portion, balance, and 
harmony were pointed 
out. 
The teacher illustrated 
flower arrangement as 
a means of beautifying 
the homeo 
The teacher stressed 
the fact that a bouquet 
______ _.,.,,_, 
. . ... 
Evaluating Activities 
Pupils and teacher 
reviewed the study of 
design and color in 
order to get a good 
start in flower ar-
rangement. 
Pupils discussed the 
·popularity of flower 
arrangement had made 
by garden clubs, and 
by 4H clubs at the 
county fairs. The 
teacher and pupils 
discussed how learn-
ing experiences are 
provided as well as 
fun is derived from 
practical experience 
in flower arrangemento 
Pupils collected 
pictures of flowers 
Outcomes 
Pupils realized 
that flower ar-
rangement in the 
home should har-
monize with the 
color scheme of 
decorative acces-
sories. 
Pupils beca.i."ll.e 
concerned with 
where to use 
different flower 
arrangements in 
the home. 
Pupils gained a 
better 1rnrl<>rstanding \.J1 N 
Basic Understanding 
Developed 
flower arrangement is 
of great value when 
selecting the right 
kirid of color, and 
container to be used. 
A desire to use con-
tainers and holders at 
home for flowers de-
velops pupils initi-
ative in improving 
the home. 
The color of a contain-
er is important when 
striving to achieve a 
:restful effect in the 
room. 
Problem IV (continued) 
Learning Experiences 
Provided 
is generally a center 
of interest and only one 
chief interest is neces-
sexyo She showed pictures 
of where flower I? would 
look best in different 
rooms, according to: the 
structural and decorative 
lines, the neck and height 
of containers, the shape 
of the containers and 
appropriateness for 
flowers, texture of con-
tainers and flowers. 
The teacher demonstrated 
attractive arrangements 
of flowers by using con-
tainers and holders in 
the department, such as: 
jars, glasses, pitchers, 
sugar bowls, and scouring 
pads. 
The teacher discussed 
and stressed that a 
container should never 
be so elaborately deco-
rated that it calls 
attention to itself 
rather than the flowers. 
Evaluating Activities 
used in different 
rooms and discussed 
why flowers looked best 
in different rooms con-
sidering: structure and 
decorative lines, the 
neck and height of con-
tainers for purpose or 
use, the shape of the 
container to be used, and 
texture of containers and 
flowers used. 
Pupils brought contain-
ers and holders from home 
such as: pottery, vases, 
rocks, chat, and twisted 
branches and showed the 
class how they could be 
used as containers or 
holders. 
The teacher and pupils 
considered interesting 
colors for vases, such 
as: earth color, putty, 
soft dull green, and 
crystal. 
Outcomes 
of art principles 
and how to apply 
them. 
Pupils showed pride 
in sharing learning 
experiences with 
teacher and pupils" 
Pupils made flower 
vases in their 
homes as part of 
their experiences. 
Pupils expressed 
a desire to arrange 
flowers to achieve 
a restfu.l effect. Vl 
u) 
Basic UndersteJ1.di:ng 
Developed 
The color of flowers 
may be used to achieve 
any possible ef'fect that 
one is interested in 
achieving. 
When the teacher uti;.. 
lizes possible re-
sources available, 
pupils become increas~ 
ingly interested in 
class practices. 
Problem IV (continuad) 
Learning Experiences 
Provided 
The teacher showed pic-
tures of the effect that 
the color of flowers had 
in rooms such as flowers 
expressing: gaiety, 
coolness, and warmth. 
The teacher and class 
members discussed how 
materials should be used 
in a bouquet when flow-
ers are not available. 
The teacher suggested 
ways by which one may 
keep flowers fresh, such 
as: cut flowers early 
in the morning or late 
at night, cut sturdy buds 
and freshly opened flow-
ers, cut stems at an 
angle with a sharp cutter 
and keep in a deep con-
tainer of water in a dark 
place for a few hourso 
Evaluating Activities 
Pupils collected pic-
tures and analyzed 
the effect that flowers 
had upon a room. 
Teacher and pupils 
discussed how winter 
bouquets of pods and 
seeds, berries, and 
cones may be used to 
beautifiJ the home. 
Pupils chose vases for 
the homemaking depart-
ment and experimented 
with flowers. 
Outcomes 
Pupils made bou-
quets of berries 
and placed them 
in the department. 
Pupils became 
aware of ways to 
keep flowers 
fresh. 
¥-: 
Basic Understanding 
Developed· 
Interest is -stinnilated 
when each pupil takes 
part.in performing dai-
ly duties in the de-
partment. 
A careful review of 
flower study and 
furniture was made 
to help pupils apply 
what they had learn-
ed. 
Problem IV ( continued) 
Learning Experiences 
Provided 
Teacher and pupils de-
sired to keep differ-
ent kinds of bouquets 
in the department, ob-
serving rules for 
flower arrangements. 
The teacher guided pu-
pils in selecting ap-
propriate places in 
the home.for the contain-
ers. 
Teacher and pupils 
reviewed procedures in 
giving demonstrations. 
Evaluating Activities 
The hostess and house-
keeper appointed each 
were responsible for 
the care of the flow-
ers. 
Pupils brought differ-
ent kinds of contain-
ers to school that 
could be used for 
vases and discussed 
the occasions for which 
they could be used. 
Pupils brought leaves, 
flowers and containers 
to hold flowers for 
demonstrations. 
Outcomes 
Pupils showed 
pride in carrying 
out their duties. 
Pupils gained a 
better understand-
ing of when and 
where to use vases. 
Pupils showed in-
terest and devel-
oped their skills 
and abilities in 
giving demonstra-
tions that would 
help others to 
make their homes 
attractive. 
Vt 
Vt 
Basic Understanding 
Developed 
Problem TY ( continued} -
.~~~~~~~~~~~~.--~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 
Learning Experiences 
Provided 
Evaluating Activities 
Pupils studied the 
procedures and prac-
ticed demonstrations 
in class. 
Pupils made posters 
of pictures showing 
different flower 
arrangements and 
furniture arrange-
ments. 
Outcomes 
Pupils demon-
strated the use 
of home furnish-
ing kits and 
flower contain-
ers. 
\..)1 
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Problem V Why is simplicity the-keynote for well selected home furnishings? 
Basic Unaerstanding 
Developed 
When one understands 
that the floor is the 
background of a room 
and its furnishings 
he will find means 
ofmaking the floor 
attractive. 
When one is able to 
understand present 
living situations 
and prices he is bet-
ter able to weigh 
values according to 
his individual and 
family needs. 
Learning Experiences 
Provided 
The teacher collected 
·pictures of attractive 
floors and used the 
floor in the living 
room of the department 
as an example.of ma-
terials used in clean-
ing and making floors 
attractive. 
The teacher and pupils 
observed homes in the 
community and discussed 
types of ~looring that 
were suitable for dif-
ferent homes. 
Evaluating Experiences 
Special reports were 
made by pupils on 
care and precautions 
one should follow when 
cleaning floors. 
The teacher and pupils 
set up in class im-
portant factors one 
should observe ~hen 
selecting flooring 
including: situa-
tion, location (town 
or country}, money 
available,·· type of 
care needed, equipment 
available, time avail-
able for care, ages 
of family members, green 
grass and walks sur-
rounding. 
Outcomes 
Pupils learned 
how to clean dif-
ferent kinds of 
floor coverings. 
Girls discussed 
equipment and pro-
ced1.n~e they would 
use to keep floors 
attractive at home. 
Each chose home 
experiences in 
housekeeping 
practices. 
Pupils were m?,de 
conscious of things 
to look for when 
selecting kinds of 
flooring, for per-
sonal and home 
needs. 
Vt 
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Basic Understanding 
Developed 
Art principles should 
be applied in these-
lection of a design 
ii1 rug patterns in 
order to acquire a 
good backgrou..~d that 
is quiet and incon-
spicuous. 
Realizing that the 
b-est window treat-
ments may depend on 
many things, one 
should know the var-
ious factors to con-
sider when selecting 
curtainso 
Problem V ( continued.) 
Learning Experiences 
Provided 
The teacher showed use 
of art principles in 
relation to rugs and 
showed pictures of 
patterns which were 
unified and made the 
room seem u..niform and 
harmonious" 
The teacher discussed 
factors one should con-
sider when selecting 
window treatments, 
such as, the a;.,~ount of 
light, the size of the 
room, the color of the 
furnishings. 
Evaluating Experiences 
Pupils collected pie~ 
tures from catalogs 
and magazines, ex-
hibited and identi-
fied patterns that 
were conventional and 
rhythmic. 
Pupils and teacher 
vis:i.ted homes in the 
comnnmity to observe 
the following: 
1. How curtains 
should be arranged to 
make windows look 
shorter or longer. 
2. The effect that 
cm~tains and drap-
eries have on ar-
rangement. 
J. The effect cur-
tains have on the 
size of the room, 
amount of light and 
blending of colors 
with the rest of 
the room. 
Outcomes 
Pup:j..ls acquired 
an appreciation 
of good texture 
and design in 
rugs and real-
ized how these 
contribute to the 
beauty of a room 
as well as to the 
rug. 
Pupils gained an 
v.nder standing of 
how to hand cur-
tains according 
to the amount of 
light, size of 
room, the shape of 
window and the 
character of fur-
nishings. 
IJ1 
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Basic Understanding 
Developed 
The teacher should 
direct pupils in 
choosing curtains 
which harmonize with 
the general color 
scheme of the room. 
When pupils are guid-
ed in selecting cur-
tain material, they 
gain a better under-
standing of the prin-
ciples of design which 
belong together so that 
the whole is harmonious 
and unified. 
Classroom activities 
if carefully guided 
will develop satis-
faction and joy when 
pupils. work is related 
to their personal 
problems. 
Problem V ---{-con-t-in-ued) - -- - -
Learning Experiences 
Provided 
The teacher gave a 
demonstration, show-
ing samples of wall 
paper and large drap-
ery swatches to prove 
how colors blended. 
Teacher and pupils 
considered factors 
that influence choice 
of materials, such as, 
cost, appropriateness, 
wearing quality, up- · 
keep and different 
types of design. 
Teacher and pupils 
discussed possibili-
ties for curtains in 
the home. 
Evaluating Experiences 
The teacher and pu-
pils discussed how 
value and intensity 
as related to sam-
ples of wall paper 
and.draperies could 
be used together in 
creating a pleasing 
effect. 
Pupils selected 
material for their 
own homes and ana-
lyzed its value ac-
cording to the cost, 
purpose, durability, 
upkeep and·type of 
design. 
Some of the pupils 
planned and made 
curtains for the 
home and analyzed 
factors studied in 
the selection of cur-
tains. Some selected 
and purchased curtains 
for rooms in their 
home. 
Outcomes 
Pupils selected 
curtains by con-
sidering contrast 
in value and in-
tensity for a 
background. 
Pµpils gained a 
·better understand-
ing of how to se-
lect curtain 
materials. 
Pupils gained rich 
experiences by 
making curtains in 
class that could 
be used in the 
home. 
\J1 
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Basic Understanding 
Developed -
Planning is of value 
· and interest when key 
people assist teacher 
arid pupils in carry-
ing out purposeful 
goals. 
A knowledge of how 
to hang curtains is 
important in creating 
a: homelike atmosphere. 
Problem~V (cont-inued)-
Learning Experiences 
·· · Provided 
Itinerant Teacher 
Trainer, Miss Lenouliah 
Gandy, was asked by 
teacher and pupils to 
assist in planning cur-
tains for the living 
ro9m: iri the department. 
She brought swatches of 
·curtains· and drapery 
materials to school for 
teacher and 'pupils to· 
select from:. 
Miss Gandy brought 
piotures to school 
suggesting suitable 
vays to make curtains 
and draperies and the 
class suggested ways 
of hanging them. 
Evaluating Experiences 
. - -
The t:eacher trainer: 
-guided the teacher ·. 
and pupils in-their 
selections from stand~ 
ards set up iri. curtain 
selection. The teacher 
and pupils decided on 
materia.l's. 
The teacher and pu-
pils selected and 
constructed c-urtains 
for the living room 
following the sug-
gestion of the Teacher 
Trainer. 
Outcomes 
Drapery material 
selected added to 
the attraction of 
the room. It ac-
cented the color 
in lamp shades and 
softened the color 
tone of the walls. 
Pupils and teacher 
were proud of the 
effect the curtains 
created in the liv-
ing room of the 
homemaking depart-
ment. 
-"' -·co 
Basic Understanding 
Developed 
When the teacher and 
pupils plan work, de-
sired goals will re-
sult. 
Good planning provides 
activities that arouse 
interest of pupils. 
• 
Before deciding on any 
project, it is best to 
kno1.r the amount of time 
that is available for 
completion. 
Problem VI How can we improve what we have in our homes? 
Learning Experiences 
Provided 
The teacher showed a 
scrap book illistrating 
different ways that 
homes can be improved. 
The teacher and pupils 
discussed value of 
class activities and 
how they could be ap-
plied to the home. 
The teacher investigat-
ed magazines and cur-
rent publications that 
carried information 
concerning home im-
provements. She sug-
gested that they 
browse through books 
and magazines for pic-
tures showing improve-
ments before and after • 
The teacher, pupils and 
parents selected home · 
experiences, considering 
the needs, cost, time and 
ability of pupils. 
Evaluating Activities 
Pupils looked through 
·books and observed 
ways in which·· homes 
could be improved. 
Pupils considered 
possible projects 
that they would like 
to make in class as 
a means of improving 
their homes. 
The class compiled a 
scrap book showing 
before and after im-
provements and many 
other ways of improv-
ing their homes. 
Pupils studied pro-
cedures they might 
use in making their 
projects. 
Outcomes 
Pupils made com-
ments of things· 
they could do.to 
improve their 
homes. 
Pupils became in-
· tere sted in work-
ing in class on a 
project that would 
help to improve 
their hqmes~ 
Pupils were proud 
of scrap books and 
gained many ideas 
of how to improve 
their homes. 
Pupils showed 
initiative in plan-
ning projects. 0'-}-1 
Basic Understanding 
Developed 
Developing good work-
manship habits and 
making wise choices 
brings personal satis-
faction. 
Some construction 
processes on differ-
ent projects require 
more time than others, 
therefore it is neces-
sary to keep time con-
suming processes at a 
minimum. 
Problem VI (continued) 
Learning Experiences 
Provided 
The teacher and pupils 
worked together in mak-
ing personal plans for 
class projects that 
might be used for pu-
pils personal and fam-
ily needs. 
The teacher displayed 
projects made in class 
last year and discussed 
how work could be im-
proved on this year. 
Some of the projects 
as planned·by parents, 
pupils and teacher were 
brought to class for 
working purposes. The 
teacher showed features 
in projects where work-
ers were experiencing 
difficulties. 
Evaluating Activities 
Each pupil made a 
tentative plan of 
project she might do 
in class and at home 
to improve home sur-
roundings. 
Pupils analyzed dis-
played projects for 
good and bad work-
manship as to quality, 
suitability and de-
sirability and dura-
bility. 
The class developed a 
score card to be used 
as a guide for making 
projects. Features 
of the score card were: 
General appearance, 
design and color, choice 
and fabric and suita-
bility of fabric, and 
general finish, pres-
singj cleanliness, and 
evenness of see.ms; finish 
of project, outside 
Outcomes 
Pupils understood 
that careful plan-
ning is essential 
in considering 
one 1 s needs, in-
terests and abili-
ties. 
Pupils recognized 
that a well plan-
ned project created 
interest in class. 
Pupils showed in-
terest in develop-
ing a score card 
and were happy to 
know they had a 
part in planning. 
R;' 
Basic· Understanding 
Developed 
If.pupils are guided 
properly, they will 
appreciate constructive 
criticisms as means of 
improving on problems 
encountered. 
When the teacher di-
rects careful plan-
ning for selection of 
a project, it is pos-
sible for the project 
to be completed in 
shorter time. 
__ P!'oblem V'I ~ (-continued) 
Learning Experiences 
Provided 
The teacher and pupils 
studied projects to 
distinguish features 
that presented too 
much difficulty. The 
teacher guided pupils 
in recognizing diffi-
culties with specific 
techniques, then guid-
ed pupils in setting 
up limitations for 
problems. 
Pupil and teacher de-
cided on the many 
difficult processes 
that should be at-
tempted on a given 
project. 
Evaluating Activities 
stitches, seams and 
stitches, hems, kinds 
of stitches, and deco-
rations; economic con-
sideration; servicea-
bility, cost as compared 
to upkeep, value as com-
pared to ready made ar-
ticles, time in making 
and cost of upkeep. 
Since the standards 
·were accepted by the 
class, each was free 
to make her own 
choices. 
The teacher guided 
choices by providing 
daily instruction in 
class. 
Outcomes 
Good teaclj.er-
pupil and parent 
relationships were 
developed. Parents 
sent letters· to 
teachers explaining 
pupils progress at 
home. Teacher visit-
ed homes and girls 
were enthusiastic 
in showing the work 
they had done. 
By careful planning 
' better workmanship 
and greater satis-
faction resulted. ~ 
Basic Understanding 
Deyeloped 
When factors to be 
evaluated are clear-
lydeflned before 
starting projects,· rt· 
helps cme 'to knoi.,r what 
to worl(Tor .. and en-
ables· one to see 
progress. 
When pupils recog-
nize the factors that 
make for or present · 
success, they usually 
choose to do what 
they have chosen as 
a standard. 
Better class work 
results when plans 
are based on pupils 
personal and family 
needs. 
Teacher, parents and 
pupils planning is 
important in estah-
lishing better rela-
tions with home and 
school. 
Problem V~ (continued) 
Learning Experiences 
Provided 
Tlie·teaclierencouraged 
pupils ·to. analyze progress 
iii terms·of their· standards 
arid to·tnink critically 
concerningclianges·they 
needed'tomalce in order 
to·achieve goals sug-
gested by standards. 
Class decided on points 
that would help make 
their· sewing experi-· 
ences pleas311t and pro-
fitable. 
~upils and teacher dis-
cussed possibilities for 
use of projects from the 
standpoint of needs, in-
terest and use. 
The teacher complimented 
pupils and parents for 
cooperation and the im-
provement they had made 
at home, as a result 0£ 
class work. 
Evaluating Activities 
Pupils examined each 
p:roject and analyzed 
desirable and Ul'.ldesir-
able projects. as to 
characteristics set 
up by the class. 
Pupils and teacher 
evaluated projects 
that were to be re-
jected or accepted 
as articles to be 
sho~m in homemaking 
exhibits. 
The class drew plans 
of their homes showing 
home projects that 
would be used. 
The class discussed the 
things they had done at 
home in making further 
improvements as results 
of class work. 
Outcomes 
Pupils developed 
pride and initia-
tive iri correcting 
tlieir own mistakes 
arid 'viere interested 
in improving them. 
The class planned 
an exhibit to show 
results of work in 
class. 
Pupils expressed 
interest in making 
other improvements 
in their homes e 
A better under--
standing of the 
vocational train-
ing pupils receiv-
ed developed among 
parents and commu-
nity. 
R 
Basic Understanding 
Developed 
Teachers and pupils 
planning of class 
work is important in 
getting cooperation 
of parents. 
Problem VI (continued) 
Learning Experiences 
Provided 
Pupils and teacher 
discussed the impor-
tance of family mem-
bers working together 
when improving homes. 
Evaluating Activities 
Pupils brought 
questions to class 
concerning work 
carried on at home. 
Outcomes 
Pupils became 
aware of the 
values received 
from housing 
1U1itso 
O'. 
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Problem VII What __ E3:ffE3qi;__does 1:3,_s_imple, attr~ctive hoine have on its famj__lJ7_111em'be_r_s 
and others in the neighborhood? 
Basic Understanding 
Developed 
People-should be en-
couraged to make im-
provements in their 
homes if there is a 
need. 
When people become 
conscious of the way 
they can improve their 
homes; they will ob-
tain·- int ere st and 
realize a need for im-
proving their homes 
and others in the com-
munity. 
Activities should be 
based on needs and 
common problems that 
people cari see and put 
into practice. 
Learning-Experiences 
Provided 
Pupils and teacher dis-
cussed the major needs 
or-people in the· commi.l;.. 
nity and suggested ways 
by which they could help 
them discover their needs. 
'The teacher and pupils 
suggested ways in which 
the girls in the' home- · 
making classes could im-
prove their homes and 
their entire surround-
ings and to encourage 
their neighbors to do 
likewise. 
The teacher and pupils 
set up a home improve-
ment bureau. They col-
lected and handed out 
materials and gave help 
as families requested. 
Evaluating Activities 
Classes considered the 
·different activities 
they could perform to 
encourage others to 
improve their homes, 
such as: chapel pro-
grams, surveys of the 
community, panel dis-
cussions, interviews and 
clean up campaigns. 
Pupils considered ways 
·· that they could improve 
their homes which would 
encourage others to do 
likewise and made plans 
for demonstrations. 
Pupils visited their 
· neighbors homes and 
considered factors that 
should be stressed more 
in class, clubs, and 
public meetings that 
Outcomes 
Pupils realized 
that there were 
many things they 
could do to arouse 
interest of people 
in the community. 
Pupils assumed re-
sponsibilities for 
carrying out home 
experiences that 
would improve their 
home conditions. 
Pupils visited 
neighbors, observ-
ed their homes and 
discovered their 
most common needs. 
O' 
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Basic Understanding 
Developed 
The extent to which 
the teacher can help 
others depends upol'.l 
the manner in which 
the teacher handles 
the situation. 
When activities in the 
classroom provide 
training which will be 
effective at school 
and at home pupils 
take interest in cer-
r.ying on. 
Learning experiences 
which not only help 
them in class but others 
Problem VII (continued) 
Learning Experiences 
Provided 
The teacher demonstrated 
room arrangement, show-
ing how to achieve a 
restful effect with fur-
niture in scale with size 
of the room. 
The teacher discussed 
and displayed pictures 
that showed furniture 
in scale with the size 
of the room, using some 
pictures that were too 
large or too small. 
The teacher discussed 
the do 1 s and dont 1 s in 
good arrangements, 
Evaluating Activities 
would help people in 
the coIDlllunity to im-
prove their homes, such 
as: flower arrangements, 
furniture arrangements, 
and yard improvement. 
Pupils and teacher dis-
cussed the effect that 
arrangement of furniture 
had upon a room, espe-
cially of placing furni-
ture and rugs diagonally, 
Pupils analyzed pictures 
and discussed why the 
furniture was too large 
for the size of the 
room. 
Pupils worked with fur-
niture and experimented 
~ith ways 0£ achieving 
Outcomes 
Pupils expressed 
appreciation of the 
value of knowing 
how to arrange fur-
niture and expres-
sed a desire to 
show others how to 
develop good taste 
in furniture ar-
rangement. 
Pupils decided to 
rearrange living 
room and bedroom 
furniture. 
Pupils expressed 
a desire to give 
a demonstration 
:!i 
Basic Understanding 
Developed 
as well are more 
interesting to 
pupils. 
When pupils take a 
part in programs, it 
inspires them to do 
more toward reaching 
desired goals. 
The guidance of a 
teacher is necessary 
when directing study 
in class in order to 
create interest in 
others and securing 
satisfaction. 
Pro-blem-VII - (continued) 
Learning Experiences 
Provided 
using a home furnishing 
kit, doll furniture and 
furniture in the depart-
ment. Pupils and teacher 
reviewed flower study and 
the different ways to ar;;.. 
range flowers. 
Teacher guided pupils in 
making demonstrations 
which helped to aid.pu-
pils in developing skills 
and abilities, thus serv-
ing as a basis for en-
couragement. 
Pupils planned a demon-
stration for P. T. A. 
meeting, -stressing fur-
niture arrangement. 
Evaluating Activities 
formal and informal 
effects in arrangements. 
Pupils discussed kinds 
·or furniture that are 
practical and would add 
beauty to the home. 
They painted old fur-
niture to make it more 
attractive. 
Outcomes 
on flower arrange-
ment. 
The teacher and 
. pupils gained 
ideas for furni-
ture arrangement 
from each other. 
"' 0) 
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Problem VIII How Qan we get a greater appreciation for our homes although they may-be -sit"11.ple? 
What impression does the home make on children that live in it? 
Basic Understanding 
Developed 
Family recreation 
in.the home develops 
social, moral and 
ethical standards. 
When family members 
plan and carry pro-
visions for personal 
development, it gives 
each a feeling of 
security. 
Facilities for en-
tertaining friends 
promotes respect and 
unprejudiced relation-
ship for others as well 
as family members. 
Leisure and recrea·-
tional activities con-
tribute to social as-
justment and social 
maturity. 
Learning Experiences 
Provided 
The teacher discussed 
home recreational acti-
vities as aids in creat-
ing better human relation-
ships. 
The teacher presented pic-
tures showing how families 
had made provisions for 
personal development. 
The teacher discussed 
ways of providing fa-
cilities for family 
entertainment as well 
as for friends in the 
home. 
The teacher and pupils 
discussed how valuable, 
leisure and recreational 
activities are in help-
ing individuals to become 
Evaluating Activities 
Pupils related values 
that had been gained 
from recreational ac-
tivities carried on in 
their homes. 
Pupils considered ways 
in which creative ac-
tivities in the home 
help one 1 s personal 
development. The 
teacher and pupils in-
troduced and played 
games in class that 
would aid in personal 
development. 
Pupils interviewed 
friends and neighbors 
to find ways by which 
they made provisions 
for entertainment at 
home. 
The pupils and teacher 
discussed how hobbies, 
ga~es, radios, televi-
sions, Bible studies, 
birthday parties and 
Outcomes 
Pupils realized 
that recreational 
activities can 
strengthen family 
sphere. 
Pupils became con-
cerned about per-
sonal development, 
and expressed cl. 
desire to improve. 
They played games 
in class and to in-
troduce them to 
family members. 
Pupils discussed 
ways in which they 
made provisions 
for entertainment 
at home. 
Pupils gained an 
understanding of 
how family recrea-
tion may be de-
veloped in their 
0' 
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Basic Understanding 
Developed 
Proper storage for 
holding equipments 
saves money and ener-
gy in buying or find~ 
ing needed articles. 
Adequate closet space 
is 'important in the 
hoine in making indi-
viduals possessions 
easily accessible. 
There are many art 
principles involved 
in beautifying the 
home, therefore, it 
is necessary for 
pupils to know them. 
Problem~V"III (continued)-
Learning Experiences 
. Provided 
socially adjusted. 
The teacher gave a dem-
onstration oh how pro-
visions could be made in 
the home for storage of 
special equipment. 
The teacher discussed how 
closet space could pro-
vide storage needed for 
small articles. 
The teacher discussed 
exterior problems that 
one would consider when 
beautifying the eJs.-ter-
ior such as: the design 
of the house·, the color 
of the paint, the plan 
of garden and color of 
flowers. 
Evaluating Activities 
and newspapers have im-
proved enjoyment in their 
homes. 
The teacher and pu~ils 
went on an excursion 
in the community and 
observed ways that 
storage spaces had 
been used in the home. 
Pupils drew floor plans 
·showing how their homes 
may be improved to pro-
vide necessary storage 
space and privacy in the 
home. 
Pupils identified 
pictures according 
to style. 
Outcomes 
homes. 
Pupils collected 
·house plans that 
provided for stor-
age space. 
Pupils learned 
that storage space 
is vital in pro-
viding recreation 
and privacy in the 
home. 
Pupils gained an 
appreciation for 
exterior beauti-
fication. 
"" 0 
Basic Understanding 
Developed 
A good design should 
always harmonize with 
the place where the 
house is built. 
Individuals should 
know the kind of 
house they live in 
in order to plan 
intelligently the 
entire ground in 
beautifying the home. 
Problem VIII ( continued) 
Learning Experiences 
Provided 
The teacher .explained 
and showed pictures of 
the effect that the lo-
cation had upon design 
in the home. 
The teacher explained 
and showed pictures of 
how flowers and shrubs 
enhance the appearance 
of the home. 
Evaluating Activities 
The teacher and pupils 
collected pictures that 
illustrated exterior 
design, then mounted 
pictures on construction 
paper on bulletin board. 
Pupils planned the 
ground for their homes, 
showing how flowers, 
shrubs and gardens 
would tie the ground to 
frame and beautify its 
struct1..1re. 
Outcomes 
Pupils could see 
how color and 
design could be 
unified. 
Pupils learned 
that exterior and 
color should har-
monize as well as 
the interior. 
-J 
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CHAPTER V 
HOI\/JE EXPERIENCES OF SIX'f'i GIRLS El-IROLLED IN HOMEMAKING 
AT DUNJEE HIGH SCHOOLJ 1950-51, 1951-52 
In order to get a complete pfoture of the carry-over of the teach-
ing of a unit in home :improvement, reports of experiences of the 
sixty selected girls were tabulated an<~ sumroorized. 
An analysis of the results that, in general, showed the home and 
! 
class experiences may be grouped as those related to improving the in-
t.erior, using approved househeeping practices, making useful articles 
for the home, improved family recreation, in1proving the exterior and 
planning for continuous improvements" Every one of the sixty girls 
carried at least one project in each of these areaso 
Each of the reports was then analyzed and the number of home ex-
periences carried out by the girls and other family members reported 
as , follows : 
,,, I 
Improving the Interior 21, the House 
Choosing and using color combinations was reported by 43 of the 
girls: papering of rooms py 37; painting walls by 28; painting woodwork 
by 29; furniture arrangement by 32; inlproved closet arrangements by 19; 
llnproved storage space by 27; rearranging of pictures by 25 and practie-
ing home safety by 30. The number of experiences carried out and the 
wide spread in type of projects chosen are abundant evidence that the 
teaching of home improvement as related to inlproving the interior had 
been extended into the homes of these 60 girls. 
73 
I 
Used Approved Housekeeping Practice 
I . .. . 
Cleaning the house was reported by 42 of the girls; dusting by 35; 
sweeping floors by 30; keeping closets clean and orderly by 20 and keep-
ing cabinets clean by 26. This shows that housekeeping practices as 
t~ught in the home improvement unit have been used in the homes of all 
of the 60 girls. 
Making Useful Articles for the~ 
Seventeen girls made draperies; 22., curtains; 22, wasteparer baskets; 
21, pillow cases; 35, scarfs; 25, table cloths; 22, laundry bags and shoe 
bags; 10, serving trays; 13, rugs, 48, pictures and frames, and 20, book 
I 
erids. Each girl completed at least 3 articles in class that could be 
us:ed in her home. The highest number made by any one girl was 8. 
Improved Family Recreation 
Planning and carrying out family recreation was reported by 16 
girls; shared radio programs by 19; shared telivision programs by 8, 
observance of family birthdays by 19; sponsored family talent night by 
18; telling Bible stories by 23 and improving family reading by 30. 
This indicates that some form of family recreation is being extended 
in{o each of the homes as results of class work. Half of the girls re-
ported that both the quality and the amount of literat'QI'e read in their 
families had improved. 
I 
Improving the Exterior of the House 
Cleaning yards was reported by all of the 60 girls included in the 
study. Planting flowers by 33 girls; planting shrubbery by 33; planting 
trees by 23; planting grass by 16; repairing screens by 16; repairing 
steps by 13; removing trash and tin cans by 30; chopping weeds by 25; 
74 
painting exterior of house by 16; repairing outside toilets by 9; build-
ing fences by 14; repairing fences by 12 and fixing sidewalk by 20. 
This shows that the housing unit encouraged girls and their families ,to 
take an interest in beautifying their surroundingso 
Planned Continued Improvements 
Forty-eight girls planned to make continuous improvement in their 
homes and home experience reports for the two year period indicate that 
the teaching of home improvement did continue and likely will do so in 
the future. 
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INDIVIDUAL HOME EXPERIENCE REPORTS 
Home experiences were carried out by each girl included in this 
! 
! 
study. 
-.-) 
Each of the girls kept a progress record of experiences com-
' 
plated in a folder which was kept in the teacher's file cabinet. At 
over records to evaluate and summarize experiences carried on during 
the two year period (1950-51 and 1951-52)0 The girls recorded diffi-
culties encountered while completing each experience so that definite 
principles might be formulated for future worko The 60 selected girls 
wrote interesting stories, giving a complete description of experiences 
carried on in the classroom and at home • 
. • 
Two home experience reports were chosen to show how class work had 
bJen presented so that it stimulated int,rest of girls enrolled in home-
making and resulted in a broad home experience program. 
Phyllis Turley1s report is used in order to show how class work 
I 
ruid been presented to stimulate the interest of pupils to improve their 
homes. 
The h0me improvement u:nit taught in my homemaking class made 
me become aware of the many things that a girl, with the coopera-
tion of family members can dq, to i.Jnp~ove the home and its sur-
roundings. I did all I could·to get the cooperation of my family 
to work toward tentative· goals that I had planned in my homemaking 
class for ~proving the i.nte:rior,and exterior of our-home. -Through 
con.f erences in .school.· during, conf erence1: periods and frequent home 
visits that Miss Randolph made to my home it was possible to se-
cure the support of my parents. The following goals were set up · 
as things to be done in my home: 
(a) Improve the exterior by cleaning the yard, making a 
flower bed, planting flowers, cutting weeds, and build-
ing a fence. 
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(b) Improve the rooms in the home by applying appropr;j..ate 
color in painting the woodwork, papering the walls, and 
rearranging the furniture. 
(c) Discover ways to improve my bedroom. 
(d) Discover ways to improve family recreation. 
My parents had discussed remodeiing the house but after study-
ing and surveying homes in the community and observing my own home, 
I realized that there were many things that could be done to im-
prove it. Mother and dad had made plans for remodeling. They dis-
cussed the needs with me and finally agreed to carry out their 
plans immediately. 
As a result of my talking, a kitchen and a back porch were 
added to the house. The outside was covered with imitation brick 
siding. The front porch is now being completed. The remodeling 
of the house added to its appearance, but there were still other 
jobs to be done to create a more home-like atmosphere. 
I had been made conscious in my homemaking classes and through 
N. H. A. club work of the desirability of planting flowers and 
cleaning the yard. It was not any trouble for me to get the co-
operation of my sisters and brothers to help me clean the yard, for 
they were just as anxious as I was to make the yard look pretty. 
We cleaned the yard and planted flowers in the front and back yard 
and on each side of the house made flower beds, set out two rose 
bushes, built a brick walk in front of the house, chopped weeds, 
planted grass, and built a little picket fence. 
Later in the year after giving my parents a chance to save a 
little money, my parents and I decided to improve the interior of 
the house. This called for a lot of planning because the inside 
of the house was very much in need of improvements. Since we had 
studied how to use colors and simple accessories and to make fur-
niture arrangements in class I was able to give many helpful sug-
gestions to the household. 
First, the entire walls were papered and the woodwork was 
painted. Later new living room furniture was added and a linoleum 
for the floor was bought that blended well with the wall paper and 
furniture . Since mother had some old draperies around the house 
that would harmonize with the furniture, walls and flooring, I cut 
them down to the desired length and hung them according to methods 
studied in class that would make the windows look pleasing. I de-
cided to make two picture frames for the living room to make the 
wall spaces more interesting. I made picture frames during my con-
ference hours with the help of my homemaking teacher. Our living 
room looks like a different room now. 
I rearranged the furniture in the rest of the house and washed 
and hung curtains. I gave my room a special cleaning by washing 
windows and baseboards, and cleaning the closet--then I mopped and 
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waxed the floor. After giving my room a thorough cleaning, I re-
arranged the furniture and used the articles I made in my homemak-
ing class. The things I made in class were: a laundry bag, shoe 
bag, scarfs for·the vanity and highboy and a waste paper basket. 
I hung the laundry bag in the closet and the shoe bag on the closet 
door. The scarfs were placed on the vanity and highboy, and the 
waste paper basket beside the vanity. 
These projects blended and made the room look pretty. They 
tied in beautifully with the walls, curtains, bedspread, linoleum, 
and furniture in the room. I was very proud of my projects be-
cause they improved the appearance of my room. They were not ex-
pensive for the waste paper basket was made from a card board box. 
The material for the laundry bag and shoe bag was given to me. The 
white organdy and lace for the scarfs cost forty cents; the bias 
tape for the laundry bag cost thirty cents and the thread was 
twenty-five cents. The total cost of my project was one dollar and 
ninety-five cents. 
In addition to the improvements made in my home, my parents 
have bought an electric refrigerator, a combination record player 
and radio, a washing machine and a television set. _These have ad-
ded much to the enjoyment of our home and our laundry work is done 
faster and bettere 
Through the improvements that have been made in our home and 
new equipment added, my family life has been more meaningful and 
satisfying. I enjoy going about my daily duty in keeping the 
house clean, sweeping, dusting and helping with the family meals. 
In attempting to make improvements in the home, the greatest 
difficulties were in the matter of planting flowers. Since I was 
not taught how to plant and care for flowers in my classes, there 
was a lack of suecess in growing'them.o I realized a need to con-
sult books, magazines and pamphlets on how to care for flowers. 
I have gained many values from my home experiences for I have taken 
more interest in my home activities, assum.ed many responsibilities 
and have learned ways and means of stimulating the interest of my 
family and those who live near by. I have learned many things 
that have helped me. 
From this unit,' I have gained a knowledge of how to live and 
work better with my family, how to apply simple colors that har-
monize, how to use accessories successfully in the home and how 
to develop a more satisfying and peaceful home life in accomplish-
ing goals for personal and home living. 
As a result of this unit I have planned to continue to make 
improvements in my home by painting the wood work, planting grass 
in the yard, improvising storage space and making many useful 
articles to be used. I have asked dad to repair the toilet so I 
can paint it. 
I have learned many things in this unit that have not only 
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helped me to improve the·interior and exterior of my home but will 
help me in adjusting to my future life whether I should be a home-
maker, a home economics teacher, an interior decorator or even as 
a. professional person in other educational fields. 
Vera Jackson reports: 
As a senior homemaking student, and as one who is deeply in-
terested in improving my home and family life I have been encouraged 
through my homemaking classes to do special work toward making my 
home life happier, especially so for the past two years since the 
home improvement unit has become popular and interesting to girls 
in th~ school. I have received joy and satisfaction from class 
work because I feel that I have a knowledge of how to go about do-
ing things that are needed in improving my home and its surroundings. 
My homemaking teacher put forth a lot of time and effort in 
conferences and home visits to help Mother and me in planning and 
carrying out needed goals that were necessary for improving our 
home. The goals that were set up in the unit on home inprovement 
which was t&ught in my homemaking classes and at home with the help 
of Mother and Miss Randolph were: 
(1) To gain knowledge of the physical aspects which make the 
house a home. 
(2) To develop an appreciation and a desire to improve my 
home since it is owned. 
(3) To choose experiences in class that would develop my 
ability, interest and attitude in making simple articles 
to he used in the home. 
(4) To improve on use of desirable colors in the home. 
Last year Mother had two bedrooms with hardwood floors added 
to our house which have given us a considerable amount of relief 
from crowded living conditions. I planned the color scheme and the 
arrangement of furniture and accessories to be used in the two 
rooms with the guidance of my homemaking teacher in class, through 
conference periods and home visits. 
Mother and I selected the wall paper and the furniture to be 
used in the rooms keeping in mind the points that Miss Randolph 
had reminded us of in class, Mother gave me the privilege of se-
lecting the accessories fort he room since I had planned to make 
articles in my homemaking class to improve the rooms. I selected 
materials for draperies, curtains, dressing table skirt and the 
stool for the dressing table which would blend with the walls and 
the furniture. 
I made curtains, draperies, vanity skirt for the dressing ta-
ble and a skirt for the dressing table stool, as part of my class 
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requirementso Since I followed standards that vrere set up in class 
and had careful instruction these projects were easy and simple to 
makeo I also made small projects as pillow cases, a waste paper 
basket, vases, book ends, show bag, laundry bags and pictures. 
I used all of these projects in the two rooms, also the rug 
that I made last year in my' homemaking III class. Using these 
articles in the two rooms produced a very restful and pleasing ef-
fect because the colors harmonize; the picture frames add emphasis, 
the room is arranged in good proportion; the curtains have rhythmic 
lines and everything in the room is balancedo 
Since these rooms looked so nice we had to get busy and paper 
the rest of the house. I painted the kitchen cabinets, cleaned up 
the closets, laundered curtains and gave the house a thorough 
cleaning~ I clean house, dust, and do general cleaning as often 
as the house needs it. 
Recently Mother had the outside of the house painted j<liite and 
since the painter did not get to finish the back of the house, my 
sister and I painted it. We also painted the toileto Some people 
may think it is a disgrace for girls to paint but it was fun to us. 
Since the outside of the house looks so pretty my sister and 
brother decided to help me clean the yard. We took special interest 
in it since yard improvement was stressed in our homemaking classes 
and through the New Homemakers of America and the New Farmers of 
America Clubs. There were many things to be done to improve our 
yard as most of it had grown into weedso We hardly knew where to 
start. We chopped weeds, cleaned the yard, planted flowers, and 
made borders for beds out of tin cans arid rocks.· This ·· called for 
a lot of work but our home looked like a different place. We also 
planted a few plum trees, peach trees and berries in the far east 
corner1 of,1:0u;r back yard. 
This year as a result of my home ~nprovement unit I was made 
conscious of the fact that all units taught in h~nemaking could be 
included in a home improvement unit in order to promote happy family 
livingo Because of this realization my sister and I have assumed 
responsibilities that we had never. thought of o 1Ve are doing more 
cookingj laundering, mending, home decorating and creating a better 
family relationship in the household by planning a family fun night 
with my sister responsible for the refreshtnents one week, and I the 
next. We planned games, told stories, read poems, and Bible stories. 
Some of the refreshments were made from recipes we used in our food 
classes such as frozen deserts, sandwiches and cookies. 
While working with these activities., I was able to carry many 
of my class experiences into my home and make available opportu-
nities for the entire family to grow educationally, socially and 
spiritually. 
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I plan to continue to put my homemaking experiences into prac-
tice by helping my sister :improve the exterior and interior of her 
home, by making divan covers and curtains for the living room and 
improvising storage space in the back room. 
SURVEY OF BEFORE AND AFTER HOME CONDITIONS 
OF SIXTY HIGH SCHOOL HOMEMAKING GIRLS 
81 
· A survey of homes was made before the study to determine the home 
conditions of the 60 girls such as home ownership, the space, conven-
iences and the conditions of the exterior and interior of the homes in 
which the 60 girls lived. 
After the study a similar survey was made to determine what changes 
had occurred during the two year period, 
Home OwnershiI? 
Home ownership before the study was made a survey showed that 12 
families rented; 40 owned homes while there were 8 buying homes. This 
shows that there has been a great improvement in home ownership. 
Kind of Homes 
The survey revealed that before the study there were 5 families that 
lived in brick houses, 4. lived in stone, 50 lived in frame and 1 lived 
in a stucco house. After the stvny there were 7 living in brick houses, 
5 in stone, 47 in frame and one in stucco. This indicated that more 
families were living in more substantial homes. 
Rooms in the House 
The record shows that there were 55 who had living rooms, 2.3 had 
dining rooms, 8 families who had 1 bed room, 35 who had 2, 1.3 with 3 
bed rooms, and 4 who had 4 bed rooms. After the study there were 55 
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who had living rooms, 30 who had bed rooms, 5 who had 1 bed room, 35 
who had 2, 16 who had 3 bed rooms and 4 who had 4 bed rooms. This shows 
that there had been a slight difference in addition of rooms since the 
I 
study was made. 
The number in the homes before the study was made shows that there 
were 20 of the girls homes that did not have any closets at all, 20 had 
1 closet, 7 had 1, and only 1 home had three. After the study was made 
there were 9 who did not have closets. Thirty-four had 1 closet, 14 
had 2 closets and 3 homes had 3 closets. This shows that the amount 
of closet space after the study has nearly doubled the closet space at 
t.he beginning of the study o 
Total Number of E.Qoms 
Before the study it was found that there were 7 of the homes in 
which the girls lived had 3 rooms, 27 had 4, thirteen had 5, 9 had 6, 
two had 7, 1 had 1 and 1 had 10. After the study the number of rooms 
found in the girls homes showed that there were 24 homes that had 4 
rooms, 4 had 3 rooms, 16 had five rooms, 9 had 6 rooms, 5 had 7 rooms, 
1 had 8 and 1 had 10 rooms. This shows that there has been room added 
to a large majority of the homes included in this study. 
Utilities and Appliances 
Before the study the utilities and appliances found in the homes 
were: one electric mixer, 47 electric irons, 3 gasoline irons, 9 sad 
irons, 21 washing machines, 58 radios, 16 combinations (radio and record 
player), 25 sewing machines, 1 vacuum sweeper, 5 telephones, 60 brooms 
but no electric toasters in the homes. After the study there were: 
13 electric mixers in the homes, 50 electric irons, 5 gasoline irons, 
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5 sad irons, 40 washing machines, 59 radios, 19 combinations (radio and 
record player), 31 sewing machines, 9 vacuum sweepers, 15 telephones, 
3 carpet sweepers and 8 electric toasters. This shows that many help-
1 ful and useful appliances have been added to the homes since the study 
I 
was made. It is obvious that all families had brooms both before and 
after the study$ It is interesting to note that there were not any 
electric sweepers and toasters in the homes before the study was made. 
Kind of Flooring in the Homes 
Before the study there were 30 homes with linoleum on the floor, 
I 20 rugs, 27 plain wood floors and only 2 tile and 2 hard floors. After 
i 
1 the study there were 45 linoleums, 35 rugs, 22 plain floors, 12 hardwood 
and 3 tile. This tabulation does not indicate that the number of people 
.who had one of each kind of flooring because there were cases where 
some of the girls had from two to three kinds of flooring in the home • 
• There had been a rapid increase in floor coverings. This may be due to 
the additions of rooms. 
'conditions of the Exterior and Interior Walls and Ceiling 
. . 
Before the study there were 46 interior walls finished and 14 un-
finished; 48 of the exterior walls were finished and 12 were unfinished. 
~here were 50 ceilings finished and ten unfinished. After the study 
there were 56 interior walls finished and 4 unfinished; 55 exterior walls 
finished and five unfinished. There were 55 ceilings finished and 5 un-
finished. This tabulation indicated that before the study rooms were 
added to the homes and since the study rooms have been completed and 
there are further improvements being made in these homes where the in-
terior and exterior walls and ceilings are not complete. There were 6 
If 
84 
who had running water and there were 9 who hauled water. This indicated 
that there are many homes that have improved their water supply. 
The before and after home conditions of the 60 girls studied in the 
community shows that there has been a great improvement in home ownership, 
s~ace, conveniences and in conditions affecting the exterior and interior. 
The writer is not contending that the teaching of home improvement has 
accounted for all improvement in the homes represented but she does be-
lieve that girls and their families were made conscious of their real 
need, they became interested and reacted to their family needs. 
Condition of Ste£S 
Before the study there were 10 cases where steps were broken in the 
homes and 50 unbroken. After the study the report indicated there was one 
broken and 59 unbroken. This shows that there had been improvements in 
repairing of steps in the home. 
Refrigeration 
Before the study there were 45 refrigerators found in the homes, 
13 electric refrigerators. There were no gas refrigerators and two of 
the homes did not have any kind of refrigerators. After the study tab-
ulation showed that 28 refrigerators in the home, 7 gas, and 25 electric. 
This shows that all of the girls have refrigerators and that there 
was an enormous increase in ice and electric refrigerators-0 
Water §uREl:Y: 
The tabulations of the water supply in the homes before the study 
showed that there were 6 pumps, 49 wells, 2 that had to haul water and 3 
that had running water. After the study there were 13 pumps, ,4.1 wells and 
6 had running water and none who hauled water. This indicates that there 
are many homes that have improved their water supply. 
CONCLUSIONS 
This study was based on the belief that if the teaching of homemak-
ing is significant families woula be stimulated to improve their homes 
and home e~periences would result from class work. A~er the writer ob-
served homes, made home visits, held conferences with pupils and parents, 
. I 
1 collected and compiled information from questionnaire conference sheets, 
and from a questionnaire on home conditions and pupils personal informa-
~ion sheets, she made implications which enabled her to guide pupils in 
I 
discovering needs in the planning of a home improvement unit in high 
school homemaking classes where experiences would be carried over into 
the.home. 
As results of the unit taught in homemaking classes many changes 
took place in the homes of girls and many of the girls assumed a wide 
variety of responsibilities in the home that they had never assumed before. 
Each girl kept a progress record of each experience in personal records 
which were kept in the teacher's fileo At the end of the year, the 
teacher asked girls to go over records to evaluate and summarize expe~ 
riences carried on during the two year period, 1950-51 and 1951-52. Then 
they analyzed difficulties in terms of basic needs to be capitalized 
on· in their future work. 
All of the girls wrote a complete description of their experiences 
encountered during this period and outlined plans they wished to attain 
after the teaching of the unit was over. 
It was the desire of the writer to encourage girls to assume respon-
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sibilities in the home as related to all areas of the homemaking program 
and that girls would continue to make improvement after the actual teach-
ing of the unit was complete. It is also the hope of the writer that, 
girls will continue to take interest in improving their homes even in 
cases where girls would not be able to enroll in homemaking, they may 
graduate or drop out of school. If training is properly used it is 
anticipated that it will have considerable value to the girls future 
career whether it is professional or in everyday living. 
RECOMMENDATIONS 
In light of the preceding conclusion, it seems reasonable to recom-
ment that: 
1. Home improvement units be taught in Junior High School homemak-
ing classes to provide educational experiences and opportunities 
to help pupils to become well adjusted individuals in their 
home living. 
2. Simple, practical guidance be provided for pupils in all areas 
of the homemaking curriculum in order that pupils will b~come 
interested in assuming more responsibilities in their homes. 
3. Follow-up studies of high school homemaking students be made 
at regular intervals in order to obtain a basis for improving 
the homemaking program as changes occur in the society in 
which pupils live after leaving high school. 
4. Further evidence of growth of pupils be used as a basis for re-
organizing the Dunjee High School vocational homemaking curri-
culum in terms of the pupils attending school and of adults and 
, in the local community. 
5. Home improvement units be included in adult homemaking classes. 
6. Surveys be made by teachers and interested parents of the com-
munity to ascertain the benefits derived from the unit of work 
dealing with home improvement in terms of economic and sociak 
well-being. 
7, Homemakiµg teachers throughout the state use this study in light 
of these recommendations in improving physical living condi-
tions in their particular situations. 
r 
A P P E N D I X 
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QUESTIONNAIRE CONFERENCE FORM 
1,. Name Date 
---~~--------~----------------,-----~~ --~------
2. Age Classification 
-----
J. Mother I s Na.me .,._. ___________ Father I s Name _______ _ 
4. Does Father Work 
-----~~~~----~Does Mother Work? ______ ~----
5. Occupation of Father~ 
6. With Whom do you Live 
7. Number in Family_ 
8. Number in Home 
9, Others _Living in Home 
10. Number in School 
11. Number of Children at Home Not in School 
~~-~---------------
12. How Many Families Live in Your Home?----------------
13. What kinds of Improvements Have Been Made in Your Home in the 
Last Year? 
~-----------------,..------~-----------------------
1.4. Do You Plan to Make Needed Improvements This Year in Your Home?_ 
15. When Do You Plan to do This? 
16. Estimate the Cost--~~~~~--~--~---~~--~~--------
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Questionnaire - Conference form used to locate underlying home conditions 
in 60 selected homes 
(Please answer each question truthfully and confidentially) 
Hquses: 
1. House is: Rented Owned Others 
~------~-, ~-~-~-- ----
2. The kind of house you live in is: Brick_. ____ stone ------
Frame. _______ Stucco ------- Others -------
3. Numb~r of Rooms? _____ ~---~~-----~-------~--~~ 
Living Room ____ Dining Room----- Bedroom-------
Kitchen 
-----
Bathroom ------- Hall --------
Closets Porch Others 
--,,.---- ---------~~--, ----------~ 
4. Method of Heating? ---------------------------
Furnace Gas ~tove Electric Stove 
------~ ------~-- ·~-~-
Wood --------,-..., Goal -------- Fire Place -----
5. Utilities and Appliances in the home. 
Electric Mixer----------- Washing Machine-----~-------~ 
Electric Iron--------- Gasoline Iron~~ Sad Iron ___ _ 
Electric Toaster 
------
Carpet f>weeper ___ Radio ---,,.---
Refrigerator------ Sewing Machine ___ Vacuum Cleaner __ 
Telephone--------- others--------~~-----...---~ 
6. Kind of Flooring: 
.. . . . . . 
Living Room ____________ Dining Room ----------
Bedroom--~------~----~~~ Kitchen ______________ ......, ______ _ 
7. Interior Walls: 
i 
Finished Unfinished 
------------------ -----,-------------~ 
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8. Exterior: 
Finished~~~~~~~~~~~~ Unfinished--~~~-----------
9. Ceiling: 
Finished 
~~~~--.----~~~~~ 
10. Number of Windows 
~~~~~~~~ 
11. Screens: 
Screened~~~--~~~~~~~~ 
12. Steps: 
Broken Unbroken 
Unfinished~~--~-----------
Outside Doors 
...,....--~~~----~ 
Unscreened~~~-----~--~-
Have None 
~-~~--~~~ ~~~~~-
------
1 J. Irons: 
Electric 
-----
Gasoline ----- Sad Iron -----
14. Refrigeration: 
Ice Gas Electric None 
~~~~- ---~--~ ~~~~~ --~~~-
, 15. Cleaning Equipment: 
Broom~--~~~~~------------- Vacuum~~~--~-------------
16. Water Supply: 
Pump ----- Well ___ _ Hauling----- Runnin°'g ____ _ 
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